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Editorial

Panauti has been known as an educational destination since ancient time. Indreshwor 
Campus, Panauti has been established as a leading educational and academic center 
within the district. Indreshwor Campus is the first center of higher education 
established in 2058 BS with the community financial participation of Panauti. 
Presently, Bachelor and Master level courses in management, humanities and 
education faculties are being conducted in the campus. 

In the early stage, this campus completed a survey on "Time has changed, Changing 
Higher Education in Panauti- Outflow of students to others Locations 2079" in 
collaboration with Panauti Municipality in the field of research. This is the first 
survey conducted by Indreshwor Campus using its own physical, financial and 
human resources. After that, this has been strives to publish "Panauti Journal" with 
the support of University Grants Commission. The diverse collected research 
articles have been permitted and revised by peer review and published. This journal 
publishes academic research articles received from scholars of various disciplines. 
These articles provide valuable insights into the Nepalese context and contribute to 
the academic discourse in their respective fields. 

We would like to extend our gratitude to all the authors for their contributions and 
the reviewers for their valuable feedback. We would like to express our gratitude to 
all the contributors for their efforts and commitment to producing quality research. 
We hope that this volume will stimulate further research and contribute to the 
academic discourse in Nepal and beyond.

Editorial Board
Panauti Journal
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Abstract

The COVID-19 pandemic affected the education sector along with the other sectors 
in Nepal. The education system and its major components have been disrupted by 
the pandemic. In this regard, I have prepared a research article to explore the status 
and practice of face-to-face and virtual instruction in school education in Nepal.

The first objective of this paper is to assess the present situation of the face-to-face 
mode of schooling. The second objective is to analyze the current state of virtual 
learning and the third objective is to study the change from face-to-face and virtual 
learning in the education system. This research is qualitative one. This is delimited 
in the secondary schools of the Gorkha municipality. I have selected the schools of 
the study area purposively. I have used non-participant observation, Focus Group 
Discussion, and open-ended interviews to generate information and it was the 
primary source. The COVID-19 pandemic has created an alternative mode of 
instruction, i.e., a virtual mode. I have found that depending solely upon the virtual 
mode of instruction during the COVID-19 pandemic situation has been less effective 
in the study site due to poor internet access and electronic devices. The blended 
approach has been more effective in the instructional process. 
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1. Introduction
The COVID-19 pandemic has brought an unprecedented change in the global 
context, particularly in the pedagogical approaches. Sometimes, the usual ways of 
teaching and learning are replaced by new and different ways all over the world. 
This is the shifting paradigm in the academic arena. The status and practice of face-
to-face and virtual instruction in school education represent the major theme of this 
paper. 

Due to the COVID-19 pandemic, 1.6 billion learners in more than 200 countries are 
affected by the COVID-19 pandemic (Pokhrel & Chhetri, 2021). Nepal is facing the 
problem of the COVID-19 pandemic in its various sectors to date. The consequence 
of the lockdown means schools and universities have been temporarily closed for 
nearly two months. UNESCO has estimated that nearly nine million (8,796,624) 
students in Nepal are affected due to school and university closures in response to 
the pandemic (Dawadi, Giri & Simkhada, 2020). 958,127 or 11% are in pre-primary, 
2,466,570, or 28% are in primary, and 3,463,763, or 39% are in secondary. Similarly, 
404,718, or 5% are in tertiary education (ibid.). This figure shows that most of the 
education system, all levels of schools, and universities are directly affected by the 
pandemic. Similarly, Nepal has got a window to redefine the education system 
during the lockdown (Surkhali & Garbuja, 2020). It has created an environment for 
an alternative way of instruction which has changed from a face-to-face mode to a 
virtual one. 

When the situation is not favorable for face-to-face instruction, virtual teaching and 
learning (e-learning) are used as the best alternative techniques of instruction. More 
than 94% of the world’s student population is impacted by the COVID-19 pandemic 
(Pokhrel & Chhetri, 2021). Social distancing and restrictive movement policies 
have significantly disturbed traditional educational practices, i.e., face-to-face 
teaching and learning practices. Reopening of schools after the relaxation of 
restrictions is another major challenge with various new standards. There is a kind 
of pressure to explore new techniques of instruction and evaluation systems in the 
education sector of the country during the period of the COVID-19 pandemic and 
even in the future. There is a paradigm shift in the way educators deliver quality 
education through various virtual platforms (Pokhrel & Chhetri, 2021). Virtual 
learning, distance learning, and continuing education are some of the solutions to 
this pandemic period. 

Various countries in the world have used their resources to provide education in 
alternative ways. They have virtual learning practices in the normal situation, but at 
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this time they have practiced a lot. Some technologically advanced countries have 
easily adopted the distance mode of schooling, i.e., Germany, Australia, Italy, 
France, the UK, the USA, etc. (Dawadi, Giri & Simkhada, 2020). In such countries, 
they have quickly enhanced their virtual learning platforms like Moodle, Learning 
Management System-LMS, and Cloud systems. China and India have both 
established national virtual learning portals during the pandemic period. They have 
increased access to the national repository of learning resources for students, 
parents, teachers, administrators, and publishers. To ensure learning, China has 
mobilized all provincial and national virtual platforms and telecom service providers, 
upgraded the bandwidth of major digital platforms, and mobilized societal resources, 
both human and material. India has provided access to thousands of complete 
courses in multiple languages (Azzi-Huck & Shmis, 2020 as cited by Dawadi, Giri 
& Simkhada, 2020). These practices have strengthened virtual learning with the 
security and collaboration of all service providers. Countries that have poor access 
to technology have practiced radio and television for their virtual learning classes.

During the period of COVID-19, most of the time, schools and universities have 
closed their face-to-face modes of schooling. At that time, such closure hurts a 
student’s knowledge and skill development. Many students have faced the mental 
problems of alternative schooling. In the Nepalese context, digital learning creates 
inequality in access to education. People who have easy access to virtual learning 
platforms have a learning opportunity. Those who do not have access to virtual 
devices do not get the opportunity to learn. It creates a digital divide in the process 
of teaching and learning. During the period of the COVID-19 pandemic, Nepal 
mobilized the resources and materials for the continuation of education, but it was 
less fruitful because of the diversified socio-cultural status. Though the country’s 
universities and educational institutions have acquired some hybrid pedagogical 
systems, they are not well-managed or sufficient (Khanal, 2021). In the context of 
Nepal, the home and community are to be mobilized; the background and limitations 
of the home and community also need to be an important consideration (Mahboob, 
2020; Dawadi, Giri & Simkhada, 2020). Consequently, the inevitable variations of 
society have varied access to virtual learning and the alternative process of schooling. 

During the period of school closure, existing inequalities connected to different 
socio-economic situations of the Nepalese people have increased mainly due to the 
lack of resources, including access to educational technologies and the internet, and 
a lack of physical spaces to carry out home-based learning among families from 
poorer backgrounds (Ferri, Grifoni & Guzzo, 2020). People who have poor access 
to the devices of virtual learning have less benefit from the virtual learning process. 
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So, there is technological variation among people, which creates inequality in 
education.

The changing nature of students and available technologies has required academics 
to change their approaches to teaching to gain improved learning outcomes (Hativa 
& Goodyear, 2021 as cited by Redmond, 2011). There are new changes for both 
instructors and students in the blended learning process (Downing & Dyment, 
2013). Though there are many changes in the blended approach to learning, it is 
needed to provide knowledge to the learners from which they can work effectively 
in society and at their workplace. 

There is a boundless effect of the COVID-19 pandemic situation on the education 
sector. There is virtual instructional practice during the pandemic situation but the 
exact scenario of students’ presentation, teachers’ training towards the virtual mode 
of instruction, and the evaluation system along with the new pedagogical practice is 
less good than hearing from the school teachers in terms of their informal discussion. 
There is less study of the present situation of face-to-face and virtual education 
systems at the school level. Similarly, much research on the status and practice of 
face-to-face and virtual education in higher education is not done. So, what is the 
present situation of the face-to-face mode of instruction? What is the current state 
of virtual learning? What are the changes between face-to-face and virtual 
instruction? are objective-related research questions.

For supporting my evidence, I have linked the theory of interpretivism which is a 
theoretical framework of this study. Interpretivism has a single phenomenon but 
multiple interpretations. In this paradigm, the truth can be determined by a process 
of measurement (Lan, 2018). According to interpretivism, researchers gain a deeper 
understanding of the research phenomenon. Creswell (2007) has emphasized that 
interpretivism has its unique context, so there is no generalization of the result 
(Creswell, 2007). Harmmersley (2013) has emphasized multiple interpretations of 
the phenomenon (Lan, 2018). Interpretivism has multiple realities and subjective 
ideas. According to interpretivism, one can conduct research in a natural setting 
(Lan, 2018). It is believed that authentic information can be generated from the 
field through the respondents’ subjective reality. It has an interactive interview and 
detailed perspectives. Similarly, a researcher can probe an interviewee’s thoughts, 
values, perceptions, views, feelings, and perspectives (Wellington & Szczerbinski, 
2007). The Intrepretivist has emphasized the better insight of the respondent through 
the data collection tools. Its beautiful aspect is that its ontological view tends to be 
subjective rather than objective (Mack, 2010). 
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2. Methodology
The methodology includes the study design, area, population and sampling, and 
data analysis procedure. The study site of this research work is Gorkha district 
which lies in the Gandaki province of Nepal. This study has qualitative nature. The 
qualitative design explores and understands the meaning individuals or groups 
ascribe to a social or human problem (Creswell, 2012). Qualitative design is a type 
of design in which the final written report has a flexible structure. In this design, 
those who engage in this inquiry form support a research approach that honors an 
inductive style. In the same way, it focuses on the personal meaning and the 
importance of expressing the complexity of a situation. Similarly, the total population 
of this research is the subject teachers and students of five private and equal number 
of community schools at the secondary level. For this instance, I have used purposive 
sampling techniques to select the schools, subject teachers, and students. Likewise, 
I have generated the information from the study area through non-participant 
observation, semi-structured interviews, and Focus Group Discussion (FGD), 
which are the tools of primary sources of information. I have used an observation 
checklist to collect the information from the classroom of all the selected schools. 
From the checklist, I have explored the present status of face-to-face and virtual 
modes of instruction and how the change occurs from the face-to-face and virtual 
instructional modes to the students. Similarly, I have used semi-structured interviews 
with subject teachers of ten selected schools to collect the information. In the same 
way, I have used Focus Group Discussions for two groups of students from private 
and community schools. Through, video recording I have generated information 
from the students. I analyzed the information by generating the theme of the 
information and providing them with some evidence along with theoretical support. 

3. Result and Discussion
The result and discussion of this research work are mentioned under these sub-
topics.

3.1.  The Current Status of Face-to-Face Instruction

Since the COVID-19 pandemic, all the schools in the Gorkha municipality have 
been conducted in physical mode. All the classes at the secondary level are running 
smoothly. In this academic session 2078/2079, which lasted about two months 
(February-March), all the schools were totally closed. Since that time, selected 
schools in the Gorkha district have been using alternative modes or the virtual mode 
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of schooling. Except for such time, most of the months of this year are in favor of 
the physical mode of schooling.

3.2.  The current status of face-to-face instruction in private schools

From the Gorkha municipality, there are only five secondary boarding schools have 
been selected in this study. They have similar types of conditions in physical classes 
or the face-to-face mode of instruction. The efforts of the school administration 
affects the overall educational activities in the schools. I have explained the present 
status of the face-to-face mode of schooling within the sub-topics.

3.2.1. Student’s regularity

In the face-to-face mode of schooling, private schools can maintain the regularity 
of students. Various arguments of respondents which I have gathered from the 
interview have shown the regularity of students in the classroom situation after the 
pandemic situation. Similarly, I have generated information through non-
participatory observation; I have found the regularity of students in the school is 
better when 90 percent of students are present. The regularity of students represents 
their participation in the learning process, homework, regular work, interaction 
with their peers and teachers, sincerity of their work, and participation in extra-
curricular activities. I have generated information through Focus Group Discussion 
(FGD) from students in this case. The regularity of students is higher than during 
the pandemic situation. According to their views, they are almost time present in 
school after a pandemic situation but in the pandemic situation, they have poor 
access in the classroom. Students argued that they are mostly attending the school 
after pandemic situations physically which makes them easier to learn something, 
interact with colleagues, and get feedback from teachers. 

Students have felt free in their activities in the classroom after the COVID-19 
pandemic. Interactive classroom, peer, extra class activities (ECA), and other 
activities are properly conducted in the schools. Though an individual’s opinion is 
subjective according to interpretivism, the respondent’s voice represents the 
situation of selected private schools. The physical mode of the schooling system 
supports the regularity of students, whereas the virtual mode does not (Ferri, Grifoni 
& Guzzo, 2020). The physical mode is more attractive for secondary-level students, 
which provides different opportunities and ensures their regularity. This type of 
regularity supports making the classroom more inclusive. Inclusiveness is sometimes 
related to human rights. The right to education does not automatically imply 
inclusion (Stubbs, 2002). 	
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3.2.2. Complication of work

In Nepal this year, about one to two months were disturbed by the COVID-19 
pandemic strikethrough. At that time, only the students’ engagement in the classroom 
takes place but no more achievements were gained. Teaching time is lost in that 
period. Overall, courses must be completed in this academic year, in physical 
classes. Instead of revision, the course’s completeness is the major responsibility of 
a subject teacher. So, with less time, most of the teachers have felt pressured to 
complete the course on time. Though teachers’ well-being and readiness are key 
requirements for them to undertake a new approach to teaching in a difficult time, 
they are unable to take on challenges due to the responsibility of the administration 
and themselves (Khanal, 2021). 

Now, in the face-to-face mode of instruction, teachers are swayed to complete the 
course on time with better achievement. Students can construct some knowledge 
with their own experience, but that is not enough and is more valuable than the 
formal pre-determined course of the government of Nepal. So, the teachers are 
feeling a lot of pressure in the teaching and learning process. This feeling is 
expressed by the students also. Students’ voices reflect that the knowledge 
construction process is ongoing but the pressure of the teacher is harmful to the 
content delivery process. 

Likewise, I have generated information through non-participant observation in the 
case of the teacher’s work. It is more difficult to complete their course in a limited 
time because most of the teachers have repeated their previous course content due 
to the incompleteness for all children. 

This evidence has support that there is more complexity to completing the teacher’s 
work i.e. teaching, homework checking, evaluation, ECAs, and students’ practical 
work. Interpretivism argues in the multiple realities so the interpretation of students 
and the teachers is subjective in this case. 

3.3.  The current state of face-to-face instruction in community schools

In the community schools of Gorkha municipality, the current status of face-to-face 
instruction is satisfy-able which is under the subtopic: 

3.3.1. Motivation, feedback, and evaluation processes

It has been critical to empower learners for fostering self-directed learning with 
motivation (Nepal & K.C., 2021). Though motivating is a challenging aspect of 
learning, after the pandemic situation students' motivation toward the subject matter 
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and the learning process is quite better. They are getting regular feedback from the 
teachers. They are evaluated through formative and summative evaluation processes. 
Schools are conducting internal examinations as corrective evaluations. Motivation 
supports increasing the achievement level. Feedback and a regular evaluation 
process help to better performance and achievement.

I have gathered information through FGD in the case of motivation, feedback, and 
evaluation process. Through FGD I have found that students are motivated in the 
learning process after the pandemic situation which was less attractive during the 
pandemic situation. Similarly, they have to get direct feedback from their subject 
teachers and they can correct their mistakes. Likewise, the evaluation process is better 
in the physical mode of instruction which is less effective during a pandemic situation. 

Interpretivism argues that there are diverse ways of seeing and experiencing the 
world through different contexts and cultures (Alharahsheh & Pius, 2020). 
According to the view of respondents, motivation toward learning inspires students 
in every situation. Similarly, regular feedback on a student’s performance supports 
them in improving their achievement. A student’s achievement is evaluated by a 
formative and summative evaluation process. Selected community schools are 
using formative and summative evaluation systems in Gorkha municipality.

3.4.  The Current State of Virtual Learning

In the Gorkha municipality, the physical or face-to-face (F2F) mode of schools is 
running after the COVID-19 pandemic. The virtual classes are stopped. Though 
face-to-face classes are running these days, schools have used technology for better 
instruction. 

3.5.  A virtual classroom situation during the COVID-19 pandemic

During the COVID-19 pandemic situation, virtual classes were conducted in the 
Gorkha municipality. The virtual learning environment is a technology-based 
learning environment through the Internet (Dhakal, 2022). At that time, the status 
of virtual classes was less accessible. I have trying to explore the status of virtual 
classes during the COVID-19 pandemic situation under some sub-topics.

3.5.1. Participation of students

During the COVID-19 pandemic situation, there was less participation of students 
in schools (Pokhrel & Chhetri, 2021). Private schools have tried to increase 
participation in their schools, but community schools were unable to increase the 
participation of students. There are various reasons for the lower participation in 
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schools during that situation. Comparatively, private schools have economically 
sound students in the secondary rather than in the community schools. So, except 
for other reasons, boarding schools were able to conduct the virtual class, but the 
participation of students in the classroom was also poor. It was better participation 
than the community schools, but not satisfactory. 

Students have poor present in schools during the pandemic situation for various 
reasons. Internet connectivity, easy accessibility, and power interruptions are the 
common issues that we face often in developing countries for virtual learning 
(Adhikari et al., 2020). Some of the similar causes of the lower participation of 
students in private and community schools are as follows:

Lack of Internet: Due to poor Internet access, students at private and community 
schools have been absent. In the urban areas of Gorkha municipality, the internet 
was comparatively more accessible than in the remote. Most of the students are 
from the remote areas of the district in the community schools. So, the main cause 
of the lower participation of students in the virtual class was a lack of internet 
access.

Lack of devices: Due to the lack of appropriate devices, i.e., android mobiles, 
laptops, desktop computers, and tablets, students were unable to access the virtual 
classroom. This problem is in the community schools than the private schools of the 
Gorkha municipality.

The problem of electricity: Gorkha district lies in the Himalayan and hilly regions. 
It has geographically high mountains, hilly areas, and plain land areas. Most areas 
lack electricity due to their geographical location. Though the Gorkha municipality 
has access to electricity, it has fluctuated due to the wind, rainfall, and electricity 
supply itself. Due to the problem with electricity, students’ participation was poor 
in the classroom during the COVID-19 pandemic situation.

The financial burden to the parents: Parents have been unable to join their 
children in virtual classes due to a lack of supportive devices and an insufficient 
number of devices. They have felt the economic burden of buying a new device and 
many devices for each child in the house. It was another reason for students’ 
absenteeism in virtual classes.

3.5.2. Knowledge of information and communication technology

During the pandemic situation, most students and teachers have little knowledge of 
the operationalization of information and communication technology (ICT). In the 
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previous situations of first and second lockdowns in the country, teachers and 
students were unable to use electronic devices. These days the use of ICT is increased 
because of the sincerity of the school administration and the teachers as well. In the 
case of COVID-19, it is the professional activity of teachers based on their 
perceptions and experiences to fulfill their duties, responsibilities, and accountability 
to respond to educational dilemmas that come across their path (Caingcoy, 2021). 
Regarding this, the boarding schools have been able to conduct virtual classes 
during the pandemic situation. Besides, due to the negligence of the community 
school’s administration and the teachers, students were not able to use the devices 
and conduct virtual classes. It shows the responsibility and accountability of a 
teacher in private and community schools. Instead of using devices and conducting 
virtual classes, community schools have the practice of physical community classes. 
Such classes were only for basic-level students, guided by the learning facilitation 
guidelines of the Ministry of Education, Science, and Technology.

In this case, I have generated information through FGD, the students as respondents 
have argued that most of the students have poor access to the virtual classroom and 
various teachers have poor knowledge of ICT. They have increased their efficiency 
in recent days. From the non-participant observation, I have generated this type of 
information from the selected schools. When I saw working on the computer, the 
teachers have poor knowledge reflects the poor byproduct in case of teaching the 
content. 

3.6.  Change from Face-to-Face and Virtual Modes of Instruction

Various changes occur in the face-to-face and virtual modes of instruction after the 
COVID-19 pandemic situation. I have explored some changes from such 
instructional modes regarding face-to-face mode of instruction.

3.6.1. Lack of reading habits

There is a major change that occurs from the pandemic situation which has created 
a problem of poor reading habits in students. Students who were engaged in 
electronic devices are familiar with the devices regularly; students who were absent 
from the virtual class have poor reading habits. The regularity of physical school 
and the habit of reading and writing before the pandemic situation have been 
disturbed, nowadays; they have felt much difficulty in reading and writing exercises. 
Its major causes are the virtual mode of instruction, lack of physical monitoring, 
and poor interaction with the teachers and their colleagues. This problem is similar 
in private and community schools. 
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Correspondently, I have generated information from the FGD of private and 
community school students. Regarding reading habits, their view is that there is a 
shifting paradigm in the student’s reading skills. They have spent most of their time 
on an electronic device rather than the physical reading habit. So, the reading habit 
of students is overturning due to the use of electronic devices especially mobile 
phone and their virtual environment during the pandemic situation. 

3.6.2. Psychological changes

The virtual classroom has created changes of loneliness, boredom, monotony, and 
sometimes depression during the COVID-19 pandemic situation. These types of 
changes are sometimes a kind of problem. Each time a student is left alone at home, 
it creates psychological changes, i.e., monotony, anxiety, and depression. Even after 
a pandemic situation, its effects have been seen in an individual. So, lack of reading 
habits, misuse of mobile phones, and aggressiveness of students are the causes of 
psychological changes 

Similarly, I have generated information from the non-participant observation 
regarding the psychological change in the students. I have found that some of the 
students are staring and calm during the time of focus group discussion. That 
behavior has reflected the psychological change of the pandemic situation. 

This evidence has presented the psychological changes in the students during the 
pandemic situation. So, while technology has simplified the learning process, its 
disadvantages are manifesting as psychological problems in students. That’s why it 
is a continuing problem that influences every activity of an individual.

3.6.3. Shifting paradigm and blended mode of instruction

This is added change between face-to-face and virtual modes of instruction. The 
shifting paradigm in the pedagogical as well as the medium practice is the major 
change after the pandemic situation. The physical mode and the virtual mode of 
instruction are used together which is the blended mode. There is a shifting paradigm 
in the field of teaching and learning, motivation, student participation, use of ICT, 
student interaction, and the evaluation process which is reflecting the blended 
approach to instruction (Dawadi, Giri & Simkhada, 2020). For various reasons, in 
the present situation or the post-COVID-19 pandemic, the virtual mode of instruction 
is less effective. The physical mode of instruction also has different types of 
problems and changes. In this situation, the blended mode of instruction is the best 
way of reducing the problems of the physical mode of instruction. Additionally, 
within traditional pedagogical approaches, the blending modes of the education 



Page 12

G.C. / Panauti Journal

system could be implemented to improve the quality of education at an affordable 
cost with limited trained human resources (Pal et al., 2021). 

Similarly, I have explored the information from the field through FGD and the 
students’ view is that, in the present situation, the physical mode of instruction 
using technology is better, but shortly it will be better if there is easy access to the 
internet and the electronic devices of students. Likewise, I have generated the 
information through the interview guidelines from the subject teachers. Respondents 
of private and community schools have similar ideas and perspectives on this issue. 
They have argued that the blended mode will be better soon, but there must be 
training for the teacher, easy access to the internet, and electronic devices, and 
awareness of parents.

Correspondingly I have created some information from non-participant observation 
in the classroom through an observation checklist. In that situation, I have found 
that the physical mode of the schooling system is the best way for the lower grades, 
but in the upper grades, the virtual mode of instruction is also an effective way. 
However, within a perspective of change and innovation, a virtual learning 
environment may play a paramount role in supporting learning in non-formal and 
informal contexts as well (Ale, 2022). In the case of the secondary level, the physical 
mode with technology is the best. The paradigm shift in education from traditional 
to online is a huge threat. A collaborative approach is needed for the institutions to 
seamlessly operationalize the virtual classes (Upadhyay, Koirala & Sedain, 2021). 
Though it creates various problems, this practice reflects the shifting paradigm of 
pedagogy in classroom instruction.

4. Conclusion
Along with technology, teachers and students are changing their ways of thinking. 
From the discussion, I have concluded that the virtual mode of instruction is an 
alternative way of learning, but it has many problems these days. The physical 
mode of instruction is the best way of teaching and learning. If there is any type of 
pandemic problem in the country, at that time a blended mode of instruction will be 
better. Shifting paradigms for pedagogical practice is becoming more essential in 
the education sector. There should be enough preparedness to implement the blended 
pedagogical practice in the academic sector. That’s why the physical mode of 
instruction with technology reflects the shifting paradigm of instructional practice 
in the education system. In the Nepalese context, the blended mode of instruction 
will be more fruitful shortly. It will be helpful to implement the blended approach 
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in the academic sector, which will bring about the perfection of pedagogical 
practices.
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1. Introduction
Investment in education is financing in human development, which imparts the 
individual’s knowledge, skills, and attitude during different stages of life. It is a 
continuous process throughout an individual’s life, right from birth. In the view of 
Aristotle, education is the formation of a sound mind in a healthy body. It advances 
the ability of humans, especially their senses, so they might be able to appreciate the 
observation of ultimate fact, goodness, and prettiness, which complete pleasure 
fundamentally contains (Sharma & Sharma, 2016). Similarly, education significantly 
contributes to preserving the sociocultural aspects and hands-on the future 
generation. Moreover, it aims to mainstream people in social change by strengthening 
democracy, valuing human rights, and creating a just society. Hence, the state has 
to make reasonable education provisions for its people.

The government provides different levels of education to the people, such as basic 
education, secondary education, higher education, technical and vocational 
education, and non-formal education (Dupriez & Dumay, 2006). Basic education is 
the first step of education, among other levels of the educational structure in the 
nation. The various instructive actions in numerous sceneries aim to encounter 
fundamental wants defined in the world statement on education for all (Dreze & 
Sen, 2003). Furthermore, it also includes a diversity of the non-formal and informal 
communities, and individual activities proposed to meet the elementary learning 
requirements of the public of all ages (Aluede, 2006). It means all the fundamental 
knowledge-generating activities are included in basic education. So, in a formal 
education structure, basic education refers to the first step of the education system.

Basic education is not regarded as means only; it is considered to be an end itself. 
It builds, systematically, different levels and types of education and training. 
Conceptual questions, such as using terms like elementary education and 
fundamental education in international normative texts and their contemporary 
perceptions, fall within basic education (Dreze & Sen, 2003). Basic education is 
regarded as the level of education considering early childhood care and development. 
Likewise, the basic education going beyond primary education is junior secondary 
education. The latest developments in national legislation bear this out. Basic 
education should be free and compulsory (Jomtien Declaration, 1990, as cited in 
UNESCO, 2007). However, a policy of free and compulsory elementary education 
was commenced in 1948 in the human rights declaration of the United Nations 
(Halvorsen, 1990).
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Basic education is one of the fundamental rights of children in the world. Nepal has 
also approved primary education as a fundamental human right, a principle which 
has been protected by several global agreements and conferences comprising the 
Universal Declaration of Human Rights (UDHR) 1948 (Article 26), the agreement 
on the rights of the child (1989), the convention on the elimination of all forms of 
discrimination against women (1981), the world statement on Education for All 
(EFA), and the millennium development goals (MDGs). Yet, unfortunately, many 
children still lack access to quality basic education worldwide (UNESCO, 2010). In 
this regard, Nepal is no exception. One of the reasons for this is deeply ingrained 
structural disparities that act as a significant obstacle to universal primary education 
in most developing countries, which applies to Nepal’s context (The World Bank & 
DFID, 2006).

The Constitution of Nepal (2015) assurances the right to education is the fundamental 
right of all citizens. It comprises the right to access education, compulsory and free 
basic education, and free education up to the secondary level (Article 31). It shows 
that the Government of Nepal has prioritized school education as a fundamental 
right in the Constitution. Furthermore, more emphasis is given to basic education 
by making it free and compulsory. According to the Education Act-2028 (eighth 
amendment), basic education refers to elementary education to grade eight in Nepal.

Basic education is the most prioritized in global educational programs, policies, and 
agendas. In this context, the United Nations Development Program (UNDP) set 
sustainable development goals (SDGs) in 2016 for the overall development of the 
globe. The SDGs are a global call to eradicate poverty, safeguard the earth, and 
ensure that all publics enjoy concord and affluence. So, the SDGs also focused on 
education and set the global goal of “ensuring inclusive and equitable quality 
education and promoting lifelong learning opportunities for all” (UNDP, 2016, p. 
7). To ensure inclusive and quality education for all, the Government of Nepal has 
prioritized basic education to achieve SDG4. Furthermore, it has set the goal to 
“ensure that all girls and boys complete free equitable and quality primary and 
secondary education leading to relevant and effective learning outcomes” (NPC, 
2017, p. 28). 

This goal cannot be achieved without the proper provision of basic education in 
Nepal. Consequently, the Government of Nepal prioritizes access to and equity in 
basic education. Hence, the Government of Nepal is trying to achieve SDG4 through 
some educational projects and plans.
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The Government of Nepal has implemented different educational projects. It plans 
to make education accessible, equitable, and qualitative to fulfill the commitment in 
the international and national education forum and meet the Constitution’s 
envisioned provision. In this context, current educational plans and projects such as 
School Sector Reform Plan (SSRP) and School Sector Development Plan (SSDP) 
have given special priority to the basic level of education.

The Ministry of Education (MOE, 2009) has implemented the SSRP (2009-2015) 
as a significant strategic educational plan. It had given special priority to basic 
education to make it easily reached, qualitative, and justifiable through right based 
approach to encounter the objective of confirming equitable entrée to qualitative 
basic education for all kids of 5-12 years age group. The SSDP has been following 
the SSRP since 2016, focusing on upgrading the quality of education and enhancing 
the student’s learning achievement. The SSDP also prioritizes basic education to 
fulfill basic education as a fundamental right by making it compulsory and 
accessible, as mentioned in the new Constitution of Nepal. In SSDP, basic education 
goals are to advance the physical, socio-emotional, intellectual, spiritual, and ethical 
possibilities of all 5-12-year-old kids by ensuring school willingness and universal 
entrée to quality basic education (MOE, 2011 & MOE, 2016).

Correspondingly, the Government of Nepal (GON) passed The Act Relating to 
Compulsory and Free Education in 2018. This Act made the state responsible for 
ensuring that no child is deprived of school education. According to the new Act, 
the government has to ensure that every child of 5-12 years (basic education age 
group) is enrolled and receives a free education at public schools. Similarly, The 
Fifteenth Plan (2019/20-2023/24) has prioritized basic education to make it 
compulsory and free for all children. This shows that Nepal Government is quite 
sincere in providing basic education to all children within its policy and program 
level.

GON has been spending considerable resources from the public treasury to fulfill 
the above-stated commitment. However, the resources from the private sector, 
including households, are also significant. In this context, a tremendous amount of 
money is being spent by students of all levels in our country to achieve an education. 
The student’s families endure the amount required for school uniforms, stationery 
items, mid-day meals, etc. This expense will vary depending on the economic status 
of a household family (Kushiyait, 2015). This means that the parents spend their 
abundant resources on basic education for their kids even though it is free. Similarly, 
parents contribute 48.8 percent of the total funding of education in Nepal (UNESCO/
IIEP-USI, 2016).
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Consequently, the government’s funds collected from taxes cannot finance primary 
learning inputs in several cases. As a result, the cost of household education 
increases (Penrose, 1998). So, parents should bear a considerable proportion of 
education expenditure for their children. However, if the public education funds 
are managed efficiently in the education system, the cost burden to parents may 
reduce.

In this context, we can see the budget allocation trend of the Nepal Government 
with the comparison of GDP and total budget. Nepal Government has committed to 
the various national and international forums allocating at least 15 to 20 percent of 
the federal budget and 4 to 6 percent of GDP to the education sector (Kushiyait, 
2015). According to the Ministry of Finance (2022), 4.3 percent of GDP and 10.64 
percent of the Federal Government’s total budget have been allocated to education 
sectors in the FY 2022/23. The budget allocation in terms of GDP is close to the 
commitment. However, in proportion to the total budget, still education budget is 
significantly less. This may be a reason for the heavy burden of education expenditure 
on the household.

Basic education, which enrolls a more significant number of students, receives the 
largest share of funding, with 49.9 percent of the total public expenditure for 
education (MOEST, 2022). It indicates that the basic education level receives almost 
half the education financing. On the other hand, households bear 48.8 percent of the 
total education expenditure (UNESCO, 2016). It indicates that despite the 
government’s spending enormous resources on education, the household also bears 
a substantial cost. So, this paper explores the actual household costs of basic 
education in Nepal.

2. Methods and Materials
The researcher followed the survey method to establish the rationale and give 
accurate and objective descriptions. One of the rationales for the quantitative 
approach is that the study entailed collecting data from the research respondents 
using a structured questionnaire (Ngulube, 2015) to analyze and investigate 
educational issues (Borg & Gall, 1989). The researcher used Yamane’s (1967) 
formula to determine sample size and used the cluster sampling technique to select 
representative samples. A set of questionnaires to collect the data from the study 
area was designed based on the research questions. 

Ratuwamai Municipality in Morang district has been selected as the study area for 
this research. Following the quantitative study, the results were analyzed. A survey 
method was used for the study, including selecting several representative households, 
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selecting the questions appropriate for the informants, and linking with the research 
questions (Baker, 1999). Thus, based on survey research, the nature of the data for 
this study was quantitative, and the primary source of the data was primarily used 
to carry out the result of this research. Data were collected using a closed-ended 
questionnaire in this study.

The total number of households in Ratuwamai Municipality whose children were 
pursuing basic education was the population of the study. According to the record 
of the municipality, the total number of households was 12482, out of which 7478 
household children were pursuing basic education (Ratuwa Mai Nagarpalika, 
2019). Hence, the population of this study is 7478 households in Ratuwa Mai 
Municipality of Morang district. The total sample size is 380. This sample was 
determined using Yamane’s (1956) formula (Monga, 2013). 

Two stages of cluster sampling were used to draw this sample size from the 
population (LaRoche et al., 2015). In cluster sampling, all the elements in the 
designated clusters are surveyed (Thompson, 1990). So, the whole population of 
the study was divided into ten clusters according to the ward numbers of the 
municipality. There are ten wards, and a simple random sampling selected one ward 
in the first stage. In the second stage, one cluster was made from public schools and 
another from private schools. Further, there were five public and four private 
schools in the sampled ward. The researcher selected the two private schools and 
two public schools from each cluster by simple random sampling.

After selecting sampled schools, the researcher visited each school to collect 
information on the households of each student pursuing basic education. There 
were 403 households with children pursuing basic education in sampled ward 
schools. The sample size of this study was 380, but all 403 households were surveyed 
following the assumption of cluster sampling, as suggested by Thompson (1990). 
However, removing some outlier units from the sample, the researcher analyzed the 
actual sample of 380 households in the data analyzing process.

To construct the questionnaire, “the measuring household expenditure on education: 
a guidebook for designing household survey questionnaires” (p. 1), published by 
UNESCO in 2018, was used. All collected data were entered into the SPSS program 
to calculate and design numbering data, summarize, compare, and generalize 
household expenditure on basic education. Data analysis and interpretation is the 
process of meaning-making of the gathered, analyzed, and presented data (Sapsford 
& Jupp, 1996). 
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3. Findings and Discussion
The data on the educational expenditure of households on basic education has been 
collected on three headings such as expenditure related to the payment to school 
(tuition fee, examination fee, admission fee, annual fee, price of belt, tie and school 
calendar, library fee, maintenance charge, canteen fee, hostel fee, transportation 
fee, health service fee, sports fee, price of educational materials provided by school, 
extra-curricular activities fee, co-curricular activities fee, practical fee, additional 
cash, and other expenses), the expenditure made out of school (school uniform, 
other uniform, stationeries, sports materials, material related to art, additional 
books, computer, internet, additional tuition, transportation cost in public vehicle, 
and tiffin in school) and other optional expenditure (music and art class, gift and 
other activities) as suggested by UNESCO (2018). So, it is worth finding the 
proportion of spending in different headings. Therefore, the pattern of household 
expenditure on basic education in the separate title has been presented in table 1.

Table 1: Pattern of household cost in basic education

Expenditure heads Average cost (in Rs.) Percentage
Payment to school 11700 37.22
Expenditure out of school 19521 62.10
Other optional expenditure 214 0.68
Total 31435 100.00

The highest expenditure is on materials and services that should be purchased out 
of school. Households spend 62.10 percent of the total educational cost on it. 
Similarly, 37.22 percent was spent on the payment to school, and only 0.68 percent 
was spent on other optional expenditures. Therefore, it shows that most educational 
expenses are paid by purchasing different things and services bought out of school.

The expenditure pattern of households on public and private schools may differ. So, 
in this study, this researcher has presented the different patterns of educational 
expenditure in public and private schools. It is shown in table 2.

Table 2: Household cost based on the school types

Expenditure heads
Public school Private school

Average cost 
(in Rs.) Percentage Average cost 

(in Rs.) Percentage

Payment to school 2090 14.63 30378 61.12
Expenditure out of school 12098 84.69 18947 38.12
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Expenditure heads
Public school Private school

Average cost 
(in Rs.) Percentage Average cost 

(in Rs.) Percentage

Other optional expenditure 97 0.68 377 0.76
Total 14285 100.00 49703 100.00

According to the expenditure head, the expenditure pattern differs in public and 
private schools. In public schools, household expenditure is highest on out-of-
school (84.69%), whereas in private schools, the most increased cost is payment to 
school (61.12%). It indicates that parents of public schools spend more resources on 
educational materials and services, which they often buy themselves out of the 
school zone. On the other hand, parents of public schools pay different types of fees 
to the school even if it is regarded as a free school. In public schools, households 
pay Rs.2090 (14.63%) annually for basic education. It is contrary to the commitment 
of the Nepal Government to free and compulsory education for all.

It shows that Nepalese households often spend substantial amounts, directly and 
indirectly, to access education, even if it is free. In this regard, about 96 percent of 
total household expenditure is incurred on purchasing books, stationery, uniforms, 
private coaching, and fees in India (Shariff et al., 2000). Moreover, Bayar and Yanik-
Ilahian (2016) also reveal that the expenditure made by the private schools’ parents 
mostly goes to the school fees, whereas, in Government schools, heavy expenses fall 
under the purchase of different stationeries and uniforms. It shows that the parents’ 
expenditure pattern differs according to school type. The condition of Nepal is also 
in this line. So, it substantiates that basic education is not free in Nepal.

4. Conclusion
Household expenditure on basic education is generous in Nepali society. People 
spend considerable amounts of their scarce resources on basic education, which is 
expected to be free to all children by the state. However, all the evidence from this 
study proves that basic education is not free in Nepal. So, the Constitutional 
commitment to the Nepal Government’s free and compulsory basic education is 
merely a myth at the implementation level of the Constitutional guarantee.
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Abstract

Total ignorance of what we have had in the eastern body of knowledge and 
civilization for a long period of time may lead ones to imperfect course of learning 
since there have already been in the east what we claim today to be new and 
innovative. The concepts such as critical thinking and critical teaching – though 
they were not explicitly expressed in words – existed clearly in the literatures and 
practices of the ancient eastern life. In this brief review article an attempt is made 
to explore some kind of bridging up between the ancient eastern values and today’s 
(post) modern expressions related with criticalities in education, particularly in 
teachings. The concepts of critical discourse and critical pedagogy are elaborated, 
and a few of the contents of the two renowned books on eastern values are analyzed 
and interpreted putting the intensive curiosity on how these ancient eastern 
understandings throw insights on today’s critical framework of thinking. This article 
expects for the readers to have general background knowledge on the discourse 
related with the Mahabharata War in the times of Krishna and on the enriched 
guidelines given by Guru Aditya for ideal human life of the present time. 

Manuscript Received 
22 May, 2023

Final Revision
14 June, 2023

Accepted
18 June, 2023

*Corresponding author; B. Sharma (discover.bksmrc@gmail.com)

Keywords: engagement, empowerment, identities, ideologies, oppression, liberty, 
social injustice.



Page 30

Sharma / Panauti Journal

1. Background and Overview of Literature
Criticalities in teaching have shaded useful insights for practitioners primarily 
focusing on the issues such as learner empowerment, engagement, negotiation and 
autonomy (Kumaravadivelu, 2004; Norton and Toohey, 2010; Down,2010). The 
concepts such as post-method pedagogy, critical discourse analysis and critical 
pedagogy explicitly advance their advocacy putting in centre the uselessness of 
prescriptive teacher-centered activities in education and worthiness of learner 
activation, involvement, empowerment, identity, ideology, interaction and 
engagement in learning and teaching. 

These burning issues of today’s scene of teaching and learning were also equally 
acknowledged in the teachings of the ancient times when the Bhagvat Gita was 
scripted. In the life teaching books such as the Bhagvat Gita and the Aditya Jyoti 
Path, we find enough amount of critical awareness shown by the characters of all 
times, including Lord Krishna, His devotee Arjuna and Guru Aditya. Critical 
awareness is regarded in this writing as the essence that today’s critical thinkers 
intend to state within their frameworks such as Critical Discourse Analysis and 
Critical Pedagogy.

Critical discourse analysis: The CDA is an approach which offers the socio-
political interpretation of a discourse, and shows clearly the relationships between 
language and power (or, politics). Cutting (2008) argues that “CDA is an ideological 
approach that examines the purpose of language in the social context and reveals 
how discourse reflects and determines power structures” (p.3). The CDA approach 
successfully links the linguistic and social variables within the wider range of social 
contexts. It is largely influential to the global social issues such as power, culture, 
gender, education, economics, etc. so that the implication of the properties of a 
language can be easily seen in the social contexts of the world issues and ideologies. 
For Holmes (2012), CDA is explicitly concerned with investigating how language 
is used to construct and maintain power relationships in society; the aim is to show 
up connections between language and power, and between language and ideology ( 
p. 389). 

Critical pedagogy: Critical pedagogy is an innovative teaching orientation that 
was developed by a popular Brazilian educator, Paulo Friere through his work 
‘Pedagogy of the Oppressed’, (1970). This approach is also termed as ‘critical 
literacy’. It helps students to be free from the oppressive condition of societies and 
classrooms. In the critical pedagogy, open discussion on social, political and 
ideological issues are encouraged. Furthermore, learners develop critical abilities to 
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analyse the contemporary society and power structures of these societies. Gender 
issues, social issues, political issues, ethnicity, security, and dominance are the 
major aspects for classroom discussion and understanding. 

Reconceptualizing education: Critical awareness in practitioners has encouraged 
themselves to reconceptualize the entire education system. According to critical 
pedagogy, second language education needs to be understrood in a different way 
from how the mainstream education (particularly, ELT) is dealing with it now. It 
needs to be reconceptualized by putting learners’ urgencies and identities in centre. 
Learning is a practice that constructs, and is constructed by the identities of learners, 
their social surroundings, their histories, and their possibilities for the future (Norton 
and Toohey, 2010, p. 1). Learners are not only learners of content, but they are the 
change agents of their societies and of the contemporary knowledge systems. The 
second language should be understood as a means of social changes, reforms and 
issues. 

Learner engagement: Missing in the mainstream education of the present time is 
the notion of students and teachers as active participants capable of producing 
knowledge, generating meaning and taking social action (Freire, cited in Down, 
2012). Today’s critical awareness and voice is that students should also get the 
collaborating opportunities for planning, assessing and other activities for their own 
learning.

Learner identity: The socio-political term ‘identity’ has become crucial in the field 
of education along with its advocacy of criticalities in this field. One relevant 
discussion about the relationship between challenging identities and education has 
been led by Suresh Canagarajah. In his writing in Norton and Toohey (ibid.), 
Canagarajah (2010) explores through his case studies in the USA and Sri Lanka that 
literacy activities were misleading in the ESL classrooms because of “unfavourable 
identities imposed on the learners” (p. 5). In his research the safe houses served as 
the sites of identity construction. He found that these ‘safe houses’ allowed 
negotiating among the students of diverse communities with different identities. 	

2. Methods/Approach
The approach that I have adopted in this study is a form of discourse analysis in 
which intertextual correlations among the texts produced across a considerable 
period of time ranging from ancient Mahabharata Age to the (post) modern era are 
explored. The representative pieces of the Bhagvat Gita and the Aditya Jyotipath, 
the two different spiritual discourses reflecting the ancient eastern consciousness 
are sampled purposively and they are interpreted from the critical perspectives of 
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modern thinking/consciousness. Chapter One and Chapter Two are sampled from 
the Bhagvat Gita, and Part One and Part Two are sampled from the Aditya Jyoti 
Path. The discourse pieces are basically analysed in terms of the critical parameters 
including empowerment, engagement, liberty and social transformation. 

3. Results and discussion
Critical awareness has become an important standard in the modern education 
system as one of the resultant features of the contemporary knowledge, philosophy 
and thinking pattern. In the successive subtopics, this feature of modern discourse 
is discussed by exploring it within the teachings of the ancient eastern thinkings and 
legacies. 

Critical awareness within the Bhagvat Gita. The Bhagvat Gita (TBG) throws critical 
shades right after its beginning when the narrator/reporter of the war in Kurukshetra 
states the event as it is before the power iconic King Dhritarastra. Unlike in the 
news reporters of the (post) modern time, no influence of state power was seen in 
the reporting of TBG. Neither exaggeration of the power nor underestimation of the 
oppressed was seen in the contemporary discourse of TBG time. Similarly, as the 
discourse moves on in the source (i.e. in Chapter 2), Krishna who was the Guru as 
well as friend of Arjuna encouraged the warrior for the purpose of latter’s 
sociopolitical empowerment. Despite the absence of the four walls of the classroom, 
empowerment by a teacher as an instance for critical awareness can be explicitly 
seen in this episode of the discourse. Krishna encourages Arjuna to fight with his 
own kinships just because the power was misused and rights were grabbed by the 
sons of the brother of his father unethically. Krishna’s focus is that even fighting 
can be sinless if it is meant for social justice and for the end of inequality, injustice 
and oppression in the societies. The issues of liberty and empowerment are also 
expressed in TBG 2.11, 2.15 and 2.18. In these verses of the Chapter Two, Ksishna 
emphasizes the urgencies of conscious people for playing the accurate roles in 
accurate time as the influential change agents of their societies.

The discourse between Krishna and Arjuna throughout TBG can be resembled as 
the cool interaction between a teacher and his student(s) inside a classroom of (post) 
modern university. The discourse is fully characterized by many dimensions of 
consciousness, including critical approach. Krishna persuades Arjuna for the war, 
arguing that the war will be an education or lesson for the newer generations of 
people for a long period of the future (TBG 2.48); it is for social transformation. 
This criticality reaches into height when Krishna in TBG 3.30 advocates that Arjuna 
must focus on fight for liberation. The intensity of one’s engagement in learning 
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and performing leads whether to success or failure. This awareness regarding 
engagement is central in today’s critical pedagogy too. 

Another important point is that just like in the today’s critical approaches, TBG also 
presents the contexts for learners and their teacher for peaceful and fruitful 
interactions. Collaboration in the given task adds critical values in the discourse of 
TBG. Furthermore, Krishna’s focus on the critical issues such as identity and 
ideology in the verses 2.31, 2.33, 2.34 and 2.35 of TBG illustrates that identity and 
ideology are not always oriented to getting rights and benefits, but more importantly 
engaged for fulfilling one’s responsibilities and duties. The war for Arjuna was just 
like safe house (Canagarajah, 2010 in Norton and Toohey, eds.) for uplifting identity 
and social justice.

Critical guidance in the Aditya Jyoti Path. The human essentials such as liberty, 
inclusion, representation, equity, identity and ideology are identified as basics of 
critical awareness of our time. These critical issues have been duly addressed by 
various attempts of teachings and interactions of the enlightened Personality 
popularly known as Bal Gyani Guru Aditya. In His book Aditya Jyoti Path (AJP), 
Guru Aditya outlines within a poetic discourse the critical characteristics of the 
relationship between a Guru (i.e. a teacher) and a disciple (i.e. a learner). “This is a 
relation where the bodies are different, but the life one,” the Guru expresses. For 
Him, a teacher and a learner are essentially blended for the specific of learning a 
life; only a higher level of collaboration, cooperation and negotiation between 
teachers and learners may lead ones towards a true sense of learning. This is the 
typical understanding of the critical approaches about the relationship between 
teachers and their students.

In the same book the AJP, the empowerment of the oppressed and marginalized 
learners through spiritual teachings and encouragement can be explored almost 
everywhere. For instance, in the eighth section of the Part One, Guru Aditya 
expresses, “Seeing others’ accomplishments, never think that God has discriminated 
against you by keeping you away from all sorts of happiness. He has bequeathed a 
divine and glorious light inside you, which shall exhibit your perseverant form in 
front of the world.” The explicit as well as the underlying meaning of the expression 
is apparently associated with empowering the learners by showing their strengths 
and potentials for learning. People who are socially discriminated and oppressed 
are to be psychologically boosted up and opportunities for learning should be 
ensured. This resembles the basics of criticalities in modern education. 
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A similar piece of discourse at the end of the Part Two can be found in the AJP. The 
enlightened teacher puts his words, “Fight only for legal rights. Do not forsake 
others of their guaranteed rights, even if that makes elixir for your soul.” This 
version clearly indicates the voice for those who are voiceless. It encourages people 
to fight for right things and not to take interest in taking what others have as their 
right. The piece of discourse is intended to ensure social justice too. This is indeed 
one of the basic implications of critical approaches to education.

Another important voice raised by critical movement in education is sociocultural 
issues with identities, ideologies and social transformations. In the AJP, urgency for 
high level of social consciousness has been expressed in several places. An example 
is: Education without culture, civilization and morale is of no worth. Such education 
always makes us impaired to discern the real value of our life. In this quotation we 
can explore the urgency for incorporating sociocultural values for actual learning 
and social transformation. Value of our life can be enhanced only through the 
incorporation of culture and civilization within the framework of our education. 

4. Conclusion
The attempts of this brief piece of writing have been just to assemble few examples 
from the spiritual discourses of the East to portrait that modern theories of the 
today’s time also exist inherently in our ancient consciousness and knowledge 
systems of the East. At the same time critical awareness explored within the ancient 
spiritual discourses makes the critical movements and campaigns even more 
meaningful and relevant. From the exploration and discussion so far the new body 
of knowledge has been evidenced from both ancient and modern thinking patterns 
in a way that educating children and others is not merely passing them an amount 
of knowledge or information but enabling them to bring expected changes and 
transformations in their societies with maximum dedication to sociocultural 
identities, social justice and humanity.
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Abstract
Absenteeism is a significant issue faced by educational institutions worldwide, including Nepal. 
High absenteeism rates can negatively impact students’ academic performance, potentially leading 
to poor grades and an increased likelihood of dropping out. Identifying the factors contributing to 
absenteeism and measures for minimising it is crucial for individual and institutional academic 
achievement. This study aims to investigate the frequency of absenteeism and its association with 
various factors in Nawabuddha Municipality of Kavrepalanchok district.

A cross-sectional survey was conducted among 288 students from a secondary school in Nawabuddha 
Municipality of Kavrepalanchok district. A self-administered questionnaire was used to collect data 
on the frequency of absenteeism and various factors contributing to absenteeism. Data analysis was 
conducted using SPSS. 

The results showed that 56.3% of students reported being absent for one day, 15.6% for one week, 
and 2.1% for 15 days in the current academic year they were studying. Personal factors were the 
most significant contributing factors to absenteeism, with bullying (36.5%), lack of interest in study 
(69.8%), and stress (39.6%) being the top reasons. The school environment was also a significant 
contributing factor, with the relationship between students and teachers (50%) being the most 
significant factor. Socio-cultural factors, such as going to work with parents (41.7%), inability to 
buy essential stationeries (22.9%), and menstruation (74%), also contributed significantly to 
absenteeism. Gender issues were not significant contributing factors to absenteeism. The chi-square 
test revealed a significant association between absenteeism and personal factors (p=0.002), school 
environment (p=0.001), and sociocultural factors (p=0.001).

Absenteeism is a significant problem faced by educational institutions in Nepal, with personal 
factors, school environment, and socio-cultural factors being significant contributing factors. 
Interventions addressing these factors can reduce absenteeism and improve students’ academic 
progress.
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1. Introduction
School absenteeism is a significant issue associated with various factors in many 
countries, including Nepal. High absenteeism rates can harm student’s academic 
performance, leading to poor grades and an increased likelihood of dropping out of 
school (Klein, 2022). Moreover, absenteeism can negatively impact students’ social 
and emotional well-being and ultimately limit their opportunities (Antaramian, 
2015). School absenteeism can both be referred to the intentional or unintentional 
non-attendance of students from school without a legitimate reason (Kearney, 
2008). 

In Nepal, school absenteeism is a significant issue, particularly in rural areas with 
limited access to education (Hussein, 2019). According to the Ministry of Education, 
absenteeism is more prevalent among girls than boys, and the main reasons for 
absenteeism include household chores, child marriage, and lack of interest in 
education (Government of Nepal, 2018). Moreover, a study conducted by the World 
Bank in 2015 found that absenteeism rates in Nepal are higher among poor 
households, indicating that socio-economic factors play a significant role in 
absenteeism (World Bank, 2015). Similarly, the percentage of students completing 
basic education in Nepal is 71 percent while for grade twelve it is 22 percent (MoF, 
2019). Student dropout imposes a huge waste of resources spent on education and 
a burden on the hard-earned money of the taxpayers and frequent absenteeism is 
one of the key indicators for drop-out. A recent study utilizing data from the 2019 
Nepal Multiple Indicator Cluster Survey (MICS) reveals that marriage is the most 
common reason in Nepal for children quitting school specially for girls. Girls also 
can more dropout because of absenteeism due to child labour or household work 
since it is found in the literature that girls do more household work than boys does. 
Furthermore, a study by Adhikari and Pokharel (2016) found that students from 
lower-income families were likelier to be absent from school than students from 
higher-income families. Financial difficulties and lack of access to resources, such 
as transportation and educational materials, were the main reasons for absenteeism 
among low-income families.

Manandhar (2012) states that the overall primary school dropout rate was 4.26 
percent in Chitwan and Nawalparasi districts. The dropout rate for girls (4.04 %) 
was less than for boys (4.50 %). More boys (52.6 %) dropped out than girls (47.6 
%). Dalit caste comprised around 30.5 per cent of dropout children. The maximum 
(42.2 %) of the actual dropout was due to illiteracy and parents’ negligence in their 
children’s education (Roy, 2019). 
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Moreover, child-related variables like grade, age and work at home were found to 
be significant. Therefore, it is important to identify the factors associated with 
school absenteeism to develop effective prevention strategies. It is, therefore, 
important to identify the factors associated with school absenteeism to develop 
effective interventions. Considering the above state problem, this study aims to 
discuss the factors associated with school absenteeism in secondary students of 
Nawabuddha Municipality, Nepal. The study begins by providing an overview of 
school absenteeism, followed by a discussion of the prevalence of absenteeism in 
Nepal. The study further concludes by discussing the implications of these findings 
and recommendations for addressing school absenteeism.

2. Methodology
The study employed a cross-sectional research design and quantitative data 
collection methods to investigate academic absenteeism among secondary school 
students in Nawabuddha Municipality of Kavre district. A self-administered 
structured questionnaire was utilized to collect data from a sample of students. The 
study population comprised 1254 students from grades 8 to 10 in Nawabuddha 
Municipality’s 50 community and institutional schools (CHERD, 2021). The data 
were collected between 1st to 25th February 2023, and specifically focused on 
academic absenteeism within the current academic year. Descriptive and inferential 
statistical analyses were used to determine the prevalence of absenteeism and 
identify its associated factors. The study ensured that all participants provided 
informed written consent, and their anonymity was protected by assigning codes to 
each respondent. The participants in the study were voluntary and had the right to 
withdraw at any time.

The Purposive sample was calculated, by using the following formula. 

n = (z^2 * p * q * N) / ((z^2 * p * q) + ((N - 1) * e^2))

Where:

P = Population size = 1254
e = Margin of error = 0.05
CI = Confidence interval = 95%
z = Z-score for the given confidence interval (from standard normal distribution 
table) = 1.96
p = Probability of success (assumed 0.5 for 50% response distribution)
q = Probability of failure (1 - p) = 0.5
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Substituting the values, we get:
n = (1.96^2 * 0.5 * 0.5 * 1254) / ((1.96^2 * 0.5 * 0.5) + ((1254 - 1) * 0.05^2))
n = (3.8416 * 0.25 * 1254) / (3.8416 * 0.25 + 62.605)
n = 287.3077
Therefore, the required sample size is approximately 288.

3. Result 
The following section explains the finding of the study 

Table 1: Socio-demographic data of respondents 

Variable Frequency (288) Percentages
Age
	 Below	 15 237 82.3
	 Above	15 51 17.7
Grade
	 8 96 33.3
	 9 105 36.5
	 10 87 30.2
Sex
	 Male 168 58.3
	 Female 120 41.7
Religion
	 Hindu 240 83.3
	 Buddhists 48 16.7
Ethnicity
	 Brahmin 36 12.5
	 Chhetri 129 44.8
	 Janajati 123 42.7
Education of father
	 Illiterate 3 1.0
	 Literate 285 13.5
Education of mother
	 Illiterate 18 6.3
	 Literate 270 12.5	
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Variable Frequency (288) Percentages
Occupation of father
	 Agriculture 66 22.9	
	 Non-agriculture	 222 78	
Occupation of mother
	 Agriculture 156 54	
	 Non-agriculture 132 46	

Table 1 presents data on various demographic variables information on various 
demographic and socio-economic variables, including age, grade, sex, religion, 
ethnicity, education and occupation of parents. The table shows that the majority of 
individuals in the sample are below 15 years of age (82.3%) and in grade 9 (36.5%). 
Most individuals are Hindu (83.3%) and belong to the Chhetri ethnic group (44.8%). 
In terms of gender, there are more males than females (58.3% vs 41.7%). Most 
fathers are employed in the non-agriculture sector (78%) and are literate (13.5%), 
while most mothers are employed in agriculture (54%) and are also literate (12.5%).

Table 2: Factors associated with absenteeism 

Frequency of absenteeism* (current academic 
year) Frequency Percentages

One day 162 56.3
One week 45 15.6
15days 6 2.1
None 75 26.0
Personal factor
Bullying 105 36.5
Lack of interest in study 201 69.8
Stress 114 39.6
Peer pressure 63 21. 9 
Family conflicts 93 32.3
School environmental factors * 0  
Relationship between students and teachers 144 50
Sexually harassed at school 30 10.4
Lack of transportation 105 36.5
School is too far from home 126 43.8
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Frequency of absenteeism* (current academic 
year) Frequency Percentages

School is located at difficult landscape 36 12.5
Gender
Menstruation 213 74
Have to help mother’s in household work 117 40.6
Because mother get her period 45 15.6
Look upto younger siblings 51 17.7
Socio cultural factor 
Go to work with parents 120 41.7
Cannot buy essential stationeries 66 22.9

*Multiple response

Table 2 provides information on the frequency and reasons for absenteeism among 
students, as well as the socio-cultural factors that contribute to absenteeism. In 
terms of frequency, the majority of students have been absent for one day (56.3%), 
followed by none (26.0%), one week (15.6%), and 15 days (2.1%). The personal 
factors that contribute to absenteeism include lack of interest in study (69.8%), 
stress (39.6%), bullying (36.5%), family conflicts (32.3%), and peer pressure 
(21.9%). Regarding school environmental factors, the most common reason for 
absenteeism was a poor relationship between students and teachers (50%), followed 
by the school being located too far from home (43.8%), and lack of transportation 
(36.5%). No students reported absenteeism due to the school environment itself. 
Similarly, gender-related factors such as menstruation (74%), having to help with 
household work (40.6%), looking after younger siblings (17.7%), and mother’s 
menstruation (15.6%) were also reasons for absenteeism. Finally, socio-cultural 
factors contributing to absenteeism include going to work with parents (41.7%) and 
not being able to afford essential stationery (22.9%).

Table 3: Association between absenteeism with factors 

Description value Chi-square value P
Personal factors 76.786 0.002
School environment 21.285 0.001
Gender issue 7.532 0.184
Socio-cultural factor 20.042 0.001

 *P value <0.05 
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Table 3 shows the chi-square test results that assess the association between 
absenteeism and personal factors, school environment factors, gender issues, and 
socio-cultural factors. In the table, the p-value for personal factors, school 
environment factors, and socio-cultural factors are less than 0.05, indicating a 
statistically significant association between absenteeism and these factors. 

However, for gender issues, the p-value is greater than 0.05, suggesting no 
statistically significant association between absenteeism and gender issues. The 
chi-square value for gender issues is also relatively low compared to the other 
factors, indicating a weaker association between absenteeism and gender issues.

4. Discussion 
Absenteeism among students is a prevalent issue in schools, and various factors 
contribute to it. This study identified personal factors like bullying, lack of interest 
in study, stress, peer pressure and family conflict. Similarly, school environment 
like relationship between students and teachers, Sexually harassed, Lack of 
transportation, school located at difficult landscape were some school environment 
that was considered. In regards to socio-cultural factors as significant contributing 
factors to absenteeism were going work with parents and unable to buy necessary 
stationary were considered. In this study personal factors, including bullying, lack 
of interest in the study, and stress, were the most significant contributors to student 
absenteeism. Previous studies identified bullying as a significant cause of 
absenteeism ( Buijs et al., 2019; Craig & Pepler, 1997). Students who experience 
bullying are more likely to miss school due to fear, anxiety, and depression (Craig 
& Pepler, 1997). Lack of interest in the study is also a common cause of absenteeism 
(e.g., Odera & Okwara, 2019; Smith, 2011). Students who do not find their studies 
engaging or challenging are more likely to miss school. Academic and non-academic 
stress has been identified as a significant cause of absenteeism in various studies 
(Alwan & Abdullah, 2019; Tan, Chen, & Yang, 2021). Students who experience 
stress may miss school to avoid stressful situations or to cope with the stress((Roy, 
2019).

Similarly, the school environment, including the relationship between students and 
teachers, was also a significant contributing factor to absenteeism. Previous studies 
have identified teacher-student relationships as a crucial factor affecting school 
attendance (Chen, 2015; Wang & Eccles, 2013). A positive teacher-student 
relationship can motivate students to attend school regularly, while a negative 
relationship can lead to absenteeism (Lee & Chung, 2019). School safety, including 
safety from violence and bullying, is also essential in promoting school attendance 
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(Furlong, Morrison, & Dear, 2018; O’Connor & McCartney, 2007). Similarly a 
study by Gubbels, et.al (2019) shows that school absenteeism, 12 risk domains 
were found with large effects, including having a negative attitude towards school, 
substance abuse, externalizing and internalizing problems of the juvenile, and a low 
parent-school involvement. On the other hand, the study by Samuel and Burger 
(2020) revels that negative life events, self-efficacy, and social support are risk and 
protective factors for school dropout intentions and dropout in school education. 

Socio-cultural factors, such as working with parents, inability to buy essential 
stationeries, and menstruation, were also significant contributors to absenteeism. A 
study by Eamon, (2005) has identified poverty and socio-economic status as 
significant factors affecting school attendance (Eamon, 2005; Velez & Mahoney, 
2006). The finding supported the finding of this study. Students from low-income 
families were found to miss school to work and support their families financially 
compared to middle- or high-income families (Malla, 2020). Moreover, lacking 
access to essential school supplies, such as stationery, can also lead to absenteeism. 
Menstruation is also a significant barrier to school attendance for girls in developing 
countries, including Bangladesh (Sommer et al., 2016; UNESCO, 2014). While 
study by Shah and Taj (2019) in Pakistan shows that socio-economic factors, 
physical factors, geographical factors, teacher related factors, family related factors, 
teaching learning material related factors, administrative related factors, child 
related factors, and facilities in schools related factors are major causes of Dropout 
Rate at Primary Level in Pakistan. 

Interventions aimed at reducing absenteeism should target these contributing 
factors. For example, anti-bullying, mentoring, and teacher training programs can 
improve teacher-student relationships and promote school attendance (e.g., Al-
Jabari, 2021; Li & Julien, 2012; Wang & Eccles, 2013). Providing students with 
essential school supplies, offering scholarships, and addressing poverty can also 
improve school attendance (e.g., Eamon, 2005; UNESCO, 2014; Velez & Mahoney, 
2006). 

Limitations of this study include the use of self-reported data, which may be subject 
to response bias and the inclusion of only one school. Future studies should include 
multiple schools and use objective measures to improve the findings’ generalizability.

5. Conclusion 
In conclusion, this study identified personal factors, school environment, and socio-
cultural factors as significant contributing factors to student absenteeism. 
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Interventions addressing these factors can reduce absenteeism and improve students’ 
academic progress.
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lrlsT;ssf] efiff
b'uf{k|;fb bfxfn 1*

!= pkk|fWofks, dx]Gb|/Tg SofDk;, tfxfrn

;f/

…lrlsT;ssf] efiffÚ zLif{ssf] k|:t't cWoog kfFr hgf lrlsT;sn] la/fdL;Fu k|of]u u/]sf] 
efiffdf cfwfl/t /x]/ ul/Psf] cWoog xf] . o; cWoogaf6 lrlsT;sLo efiffsf jfSox¿ 
k|foh;f] 5f]6f] / ;Dk|]if0fhGo x'g] u/]sf] b]lvof] . pgLx¿sf] efiffdf klg sYo efiffdf kfOg] 
nf]kut ljz]iftfx¿o'St k|of]u ePsf] kfOof] . pgLx¿n] efiffdf sf]8 ld>0f / lrlsT;f 
zAbfjnLsf] cTolws k|of]u ug]{ u/]sf x'gfn] ;j{;fwf/0fsf nflu ;xh af]wuDo x'g g;s]sf] 
cj:yf ljBdfg /x]sf] 5 . oxL sf]8 ld>0f / lrlsT;f zAbfjnLsf] k|of]un] ubf{ lrlsT;ssf] 
efiffdf ;Dk|]if0fut hl6ntfsf] l;h{gf x'g uO{ ljrf/ ljlgdodf ;xh gePsf] b]lvG5 . 
lrlsT;ssf] efiffnfO{ ;j{;fwf/0fsf nflu ;Dk|]if0fof]Uo agfpgsf nflu pgLx¿sf] cleJolQmdf 
;s];Dd g]kfnL zAbsf] k|of]u u/L sf]8 ld>0fo'Qm k|of]unfO{ Go"gLs/0f ug{ cfjZos 5 . o;sf 
nflu lrlsT;s / ;j{;fwf/0fnfO{ lrlsT;fzf:qLo g]kfnL sf] 1fg lbgfn] ;Dk|]if0fsf nflu ;xh 
jftfj/0f lgdf{0f x'g] ;Sg]5 . 
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1= ljifo k|j]z

efiffsf] k|of]hgk/s e]bnfO{ laifout e]bsf ¿kdf lnOG5 . nªDofg l8S;g/L ckm cKnfO8 
lnlË\jl:6S;sf cg';f/ – æk|foM ;dfg k]zfdf cfbfg k|bfg ug{sf nflu -pbfx/0fsf nflu 
lrlsT;ssf nflu lrlsT;s, jlsnx¿_ cyjf ;dfg ?rL -l6s6 ;ª\u|xsx¿_ ePsf vf; 
;d"xsf dflg;x¿n] k|of]u ug]{ eflifs e]bnfO{ k|of]hgk/s e]b elgG5 .Æ o;} u/L /f]gfN8f] 
sf6{/sf cg›;f/ k|of]hgk/s eflifs e]bnfO{ ljleGg lsl;dn] cYof{pg ;lsG5 . ;fdfGotofM 
of] zAb efiffsf] kl/l:ylt jf vf; p2]Zo;Fu ;xL ;DaGw sfod u5{ . pbfx/0fsf nflu h:t} M 
sfg'gL /lh:6/ jf lj1fkgsf] k|of]hgk/s e]b . efiffsf] k|of]hgk/s e]bn] ljleGg k|sf/sf If]q, 
ult / ;ª\sygsf] cj:yf;Fu ;dGjo ub{5 . o:tf ¿kx¿sf ;a} kIfx¿ ljwfem}F 6'lqmb}Fgg\ 
h;n] ;+/rgfTds kIfsf k|of]hgk/s ljljwtfnfO{ ;d]6\b5 . ljz]if u/L k|of]hgk/s e]b 
:jf:Yo, k|ljlw, dfgljsL, dgf]lj1fg, snf h:tf ljleGg 1fg lj1fgsf If]qdf k|of]u ul/G5 . 

efiff s'g ljifo;Fu ;DalGwt 5 eGg] s'/fn] dflg;n] s'g ¿kdf efiffnfO{ k|:t't ug'{k5{ eGg] 
lgwf{/0f u5{ . Pp6f jQmfn] kl/l:ylt cg';f/sf] k|of]hgk/s e]b k|of]u ub{5 . jQmfsf] kl/
l:yltn] o; e]bsf] lgwf{/0f u5{ . of] e]b jQmfsf] cfjZostfdf lge{/ x'G5 . jQmfn] s] ul//x]sf] 
5 eGg] s'/f k|of]hgk/s e]baf6 k|l:6G5 . aNnedl0f bfxfnsf cg';f/ lgDglnlvt k|of]hgk/s 
eflifs e]bx¿ d'Vo ¿kdf b]lvG5g\ M

!= k|fljlws – lj1fg, lrlsT;f, OlGhlgol/ª, k|ljlw / s[lif;DaGwL eflifs e]b_ 

@= sfg"gL 

#= sfof{noLo 

$= jfl0fHo 

%= ;flxlTos / 

^= ;fdflhs -e6\6/fO{ / n'O6]n, @)^!, k[= @@!_ 

oL dflysf efiffsf k|d'v k|of]hgk/s e]bx¿dWo] lrlsT;ssf] efiff k|fljlws e]b cGtu{t 
kb{5 . lrlsT;ssf ;fd'Gg] uP kZrfQ lrlsT;sn] lbPsf] ;Nnfx / ;'emfjsf af/]df 1ft x'gsf 
nflu lrlsT;sLo pRrf/0f / zAbfjnL a'‰g cfjZos x'G5 . lrlsT;sLo efiffdf s]xL ljz]if 
lrlsT;fzf:qsf zAbx¿sf] k|of]u x'g] ub{5 . o;n] g} lrlsT;sLo efiffnfO{ cGo If]q;Fu 
;DaGw /fVg] efiffaf6 5'§\ofpg d2t u5{ . 

lrlsT;f zAbfjnL ljZjJofkL k|s[ltsf x'G5g\ . lrlsT;f zAbfjnLsf] 1fg ePsf la/fdLx¿nfO{ 
lrlsT;sn] s] eg]sf 5g\ eGg] s'/f a'‰gdf ;xof]u k'¥ofpF5g\ . lrlsT;sLo efiff lrlsT;s, 
g;{ / lrlsT;sx¿sf ;fy} :jf:Yo If]qsf ljleGg ;+:yfdf sfo{/t sd{rf/Lx¿sf nflu klg 
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cfjZos 5 . ;j{;fwf/0f / lrlsT;f If]qsf JolQmsf aLrdf /x]sf] ;Dk|]if0fsf] cj:yf klxrfg 
ug]{ ceLi6sf ;fy of] …lrlsT;ssf] efiffÚ zLif{sdf cWoog ul/Psf] 5 . 

2= p2]Zo

lrlsT;sn] eg]sf s'/f sltko la/fdLn] a'em\b}gg\ . o;f] x'gfsf] k|d'v sf/0f lrlsT;sLo 
efiffdf k|fljlws k|s[ltsf] efiffsf] k|of]u x'g' xf] . ;fdfGotofM ;j{;fwf/0fsf] a'emfO / ;xhtfsf 
lglDt lrlsT;sx¿n] k|of]u ug]{ efiffdf s:tf zAbsf] 5gf]6 ePsf] x'G5 / pgLx¿n] k|of]u ug]{ 
jfSox¿sf] ;+/rgf s:tf] x'G5 eGg] s'/fsf] ljZn]if0f cfh cfjZos b]lvG5 . ;fdfGotofM 
lrlsT;sLo efiff cfd dflg;sf lglDt ;xh gaGg'df ToxfF k|of]u x'g] pRrf/0f, sf]8 ld>0f, 
zAbfjnL / jfSosf] cfofdn] dxTjk"0f{ e"ldsf lgjf{x ub{5 eGg] dfGotfsf ;fy cfufdL lbgdf 
lrlsT;sLo efiff ;j{;fwf/0fsf lglDt ;Dk|]if0fsf nflu ;xh agfpg To;sf clenIf0fx¿ 
klxrfg ug]{ ceLi6sf ;fy of] cWoog ul/Psf] 5 . o; cWoogdf lrlsT;sLo efiffnfO{ 
pRrf/0f, sf]8 ld>0f, lrlsT;f zAbfjnLsf] k|of]u, jfSosf] cfofd / ;Dk|]if0fsf] cj:yfsf 
cfwf/df ljZn]if0f ul/Psf] 5 . lrlsT;sLo efiffsf] zAbsf] pRrf/0f, sf]8 ld>0f, lrlsT;f 
zAbjnL, jfSosf] cfofd, ;Dk|]if0f cj:yfnfO{ klxrfg ug'{ g} o; cWoogsf] d"n Wo]o xf] . o; 
cWoogsf p2]Zo lgDgfg';f/ /x]sf 5g\ M

-s_	 lrlsT;sLo efiffdf zAbsf] pRrf/0fdf nf]kut cj:yfnfO{ ljZn]if0f ug'{,

-v_	 lrlsT;sLo efiffdf k|of]u x'g] jfSosf] cfofd / lrlsT;f zAbfjnLsf] k|of]ufj:yf 
klxrfg ug'{, 

-u_	 lrlsT;sLo efiffdf k|of]u x'g] sf]8 ld>0f / ;Dk|]if0f cj:yfnfO{ klxrfg ug'{,

3= cWoog ljlw

of] cWoog u'0ffTds k4ltut 9fFrfdf cfwfl/t 5 . o;df :ynut cWoogsf cfwf/df lrlsT;ssf] 
efiff cWoog ul/Psf] 5 . o;df ljz]iftM k|fylds ;|f]taf6 ;fdu|L ;ª\sng ul/Psf] 5 . of] 
cWoogdf ;'ljwfhgs gd'gf 5gf]6 ul/Psf] 5 . o; cWoogsf lglDt g]kfnsf] /fhwfgL sf7df8f}Fdf 
cjl:yt 6]s' c:ktfn / eQmk'/df cjl:yt dWok'/ l7dL c:ktfndf sfo{/t lrlsT;sx¿n] 
la/fdLx¿;Fu u/]sf] s'/fsfgLnfO{ /]s8{ u/]/ tYofª\s ;ª\sng ul/Psf] 5 . o; cWoogdf ljz]if 
u/L xf8 hf]gL{, OG6g{n d]l8l;g, sG;N6]G6 lkmlhl;og / d]l8sn clkm;/af6 tYofª\s ;ª\sng 
ul/Psf] 5 . ;ª\slnt tYofª\snfO{ ljleGg zLif{sdf JofVof ul/Psf] 5 . 

4= JofVof ljZn]if0f

oxfF pRrf/0fdf nf]ksf] cj:yf, jfSosf] cfofd, sf]8 ld>0f, lrlsT;f zAbjnLsf] k|of]u / 
;Dk|]if0f cj:yfsf cfwf/df lrlsT;sLo efiffsf] ljZn]if0f ul/Psf] 5 . 
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4=1=  lrlsT;sLo efiffsf] pRrf/0fdf b]lvPsf] nf]kut cj:yf

lrlsT;sx¿n] g]kfn afx]ssf cGo b]zdf uP/ klg lzIff xfl;n u/]sf x'G5g\ . g]kfndf 
cWoog ug]{ lrlsT;sx¿n] klg g]kfnL efiffsf] dfWodn] cWoog gu/L cª\u|]hL efiffsf 
dfWodn] cWoog u/]sf x'G5g\ . o; afx]s pgLx¿sf] dft[efiffn] klg pRrf/0f Joj:yfnfO{ 
k|efljt u/]sf] x'G5 . cfˆgf] dft[efiff / lzIffsf] dfWod efiffsf] k|efjn] lrlsT;sx¿n] g]kfnL 
zAbx¿ z'4 ¿kdf pRrf/0f ug{] u/]sf] kfOFb}g . lrlsT;sn] s'g b]z jf ;x/af6 lzIff xfl;n 
u/]sf x'G5g\ eGg] s'/fdf dfq geO{ lrlsT;s x's]{a9]sf] jftfj/0fn] klg pRrf/0fdf w]/} k|efj 
kf/]sf] x'G5 . o; cWoogaf6 k|fKt lrlsT;sLo efiffdf b]lvg] pRrf/0fsf] nf]kut ljz]iftfnfO{ 
lgDgfg';f/ a'Fbfdf k|:t't ul/Psf] 5 M 

dfqfut nf]ksf] cj:yfM lrlsT;sx¿n] s]xL zAb pRrf/0f ug]{ qmddf dfqfut nf]ksf] cj:yf 
b]lvG5 .

tflnsf ;ª\Vof ! lrlsT;ssf] efiffdf kfOg] dfqfut nf]ksf] cj:yf 

qm=;= lrlsT;sLo efiff dfgs g]kfnL efiff

!= x'G5 h] ug{ ldN5 Tof] cG;f/ u/f}F . x'G5 h] ug{ ldN5 Tof] cg';f/ u/f}F . 

@= ;ft dlxgf a:of xl:k6n . ;ft dlxgf a;]sf] xl:k6n . 
 

dflysf] klxnf] jfSodf lrlsT;sn] cg';f/ pRrf/0f ubf{ …gÚ sf] psf/ nf]k u/]sf] b]Vg ;lsG5 . 
To:t} bf];|f] jfSodf a;]sf] pRrf/0f ubf{ a:of pRrf/0f u/]/ ; sf] Psf/ nf]k u/]sf] b]lvG5 . 

j0f{ut nf]ksf] cj:yf M lrlsT;sx¿n] s]xL zAb pRrf/0f ug]{ qmddf j0f{ut nf]k u/]sf] 
b]lvG5 . o;sf s]xL k|d'v pbfx/0f tn k|:t't ul/Psf] 5 M 

…xfÚ …lxÚ / …x]Ú sf] nf]ksf] cj:yf M lrlsT;sn] af]Ng] qmddf ÚxfÚ, ÚlxÚ / Úx]Ú sf] nf]k u/]sf] 
cj:yfnfO{ lgDgfg';f/ k|:t't ul/Psf] 5 M

tflnsf ;ª\Vof @ lrlsT;ssf] efiffdf kfOg] …x]Ú, …xfÚ / …lxÚ sf] nf]ksf] cj:yf 

qm=;= lrlsT;sLo efiff dfgs g]kfnL efiff

!= hf]gL{x¿ So} b'Vg] 5 < Hff]gL{x¿ s]xL b'Vg] 5 < 

@= vfgf To} emf]lnnf] s'/fx¿ . vfgf ToxL emf]lnnf] s'/fx¿ . 

#= ofF g]/ b'V5 < oxfF g]/ b'V5 < 

$= sfF af6 n8]/ < sxfF af6 n8]/ < 
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qm=;= lrlsT;sLo efiff dfgs g]kfnL efiff

%= cF o} l;6fdf]n lrlsT;s ;fan] o} 
cf}ifwL lbg'efsf] 5 . 	

cF oxL l;6fdf]n lrlsT;s ;fx]an] oxL cf}ifwL 
lbg'ePsf] 5 . 

Dffly klxnf] jfSodf …s]xLÚ eGg'kg]{df …So}Ú, bf];|f] jfSodf …ToxLÚ eGg'kg]{df …To}Ú, t];|f] jfSodf …
oxfFÚ eGg'kg]{df …ofFÚ rf}yf] jfSodf …sxfFÚ eGg'kg]{df …sfFÚ elgPsf] 5 . kfFrf}F jfSodf …oxLÚ eGgsf 
nflu …o}Ú, …;fx]aÚ eGg'kg]{df …;faÚsf] k|of]u ePsf] b]lvG5 . dflysf jfSodf …xfÚ, …xLÚ, …x]Ú sf] 
nf]k ePsf] b]Vg ;lsG5 . 

P, O / o j0f{sf] nf]kut cj:yf M lrlsT;sx¿n] s]xL zAb pRrf/0f ug]{ qmddf …PÚ …OÚ / …oÚ 
nfO{ /fd|/L pRrf/0f gu/]sf] b]lvG5 . lrlsT;sn] af]Ng] qmddf …PÚ, …OÚ / …oÚ nfO{ pRrf/0f 
gul/Psf] cj:yfnfO{ lgDgfg';f/ k|:t't ul/Psf] 5 .

tflnsf ;ª\Vof # lrlsT;ssf] efiffdf kfOg] Psf] nf]ksf] cj:yf 

qm=;= lrlsT;sLo efiff dfgs g]kfnL efiff

!= cfdf ;'u/ efsf] slt eof] t < cfdf ;'u/ ePsf] slt eof] t < 

@= w]/} b'Anfsf] xf] < w]/} b'AnfPsf] xf] < 

#= vfgf rfFlx vfO/g'ef5 < vfgf rfFlx vfO/xg'ePsf] 5 < 

$= st}af6 /ut cfsf] h:tf] 5}g lg < st}af6 /ut cfPsf] h:tf] 5}g lg < 

%= s] es;f] of] rflxF < s] ePsf] of] rflxF < 

^= x}g, x}g, kb}{g . xf]Og, xf]Og, kb}{g . 

&= s] lahL g} x'g'ef] < s] lahL g} x'g'eof] < 
	  								      

Dflysf] klxnf] jfSodf …ePsf]Ú sf] ;6\6fdf …efsf]Ú bf];|f] jfSodf …b'AnfPsf]Ú sf] ;6\6fdf …b'Anfsf]Ú, 
t];|f] jfSodf …vfO/xg'ePsf]Ú sf ;6\6fdf …vfO/xg'efÚ, rf}yf] jfSodf …cfPsf]Ú sf ;6\6fdf …
cfsf]Ú / kfFrf}F jfSodf …ePsf]Ú sf ;6\6fdf …esf]Ú k|of]u ePsf] 5 . oL jfSox¿df …PÚ nf]k ePsf] 
b]Vg ;lsG5 . 5}7f}F jfSodf …xf]OgÚ sf ;6\6fdf …x}gÚ / ;ftf}F jfSodf …x'g'eof]Ú sf ;6\6fdf 
…x'g'ef]Ú k|of]u ePsf] kfOG5 . 5}7f}F jfSodf …OÚ / ;ftf}F jfSodf …oÚ j0f{sf] nf]k ePsf] kfOG5 . 

zAbut nf]ksf] cj:yf M lrlsT;sx¿sf] efiffdf s]xL zAb pRrf/0f gu/]sf] b]lvG5 . o; 
cWoogdf lrlsT;sx¿n] af]Ng] qmddf æxf];\Æ nfO{ pRrf/0f gul/Psf] cj:yfnfO{ lgDgfg';f/ 
k|:t't ul/Psf] 5 .
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tflnsf ;ª\Vof ^ lrlsT;ssf] efiffdf kfOg] ‘xf];\’sf] nf]kut cj:yf 

qm=;= lrlsT;sLo efiff dfgs g]kfnL efiff

!= cF Psl5g lgpl/g' t Û cF Psl5g lgx'l/g'xf];\ t Û

@= pxfFnfO{ lnP/ hfg';\ . pxfFnfO{ lnP/ hfg'xf];\ . 

#= 8fO/]S6 PS;/]df nfg';\ . 8fO/]S6 PS;/]df nfg'xf];\ . 

$= kv{g';\ g x} . kv{g'xf];\ g x} . 

%= ;'Gg'g d}n] ;f]w]sf] s'/fsf] hjfkm 
lbg'g . 

;'Gg'xf];\ g, d}n] ;f]w]sf] s'/fsf] hjfkm 
lbg'xf];\ g . 

dflysf] klxnf] jfSodf …lgx'l/g'xf];\Ú sf nflu …lgpl/g'Ú, bf];|f] jfSodf …hfg'xf];\Ú sf nflu …
hfg';\Ú, t];|f] jfSodf …nfg'xf];\Ú sf nflu …nfg';\Ú, rf}yf] jfSodf …kv{g'xf];\Ú sf nflu …kv{g';\Ú / 
kfFrf}F jfSodf …;'Gg'xf];\ gÚ sf nflu …;'Gg'gÚ / …lbg'xf];\ gÚ sf nflu …lbg'gÚ k|of]u ePsf 5g\ . 
o; qmddf …xf];\Ú zAbsf] nf]k ePsf] b]Vg ;lsG5 . 

4=2=  lrlsT;sLo efiffdf jfSosf] cfofdut cj:yf

;a} lrlsT;f If]qsf lrlsT;sx¿n] ;dfg lsl;dsf cfofd ePsf jfSosf] k|of]u u5{g\ eGg' 
unt x'g ;S5 . cWoogsf j|mddf s]xL lrlsT;sx¿ cfkm"n] af]n]sf s'/f la/fdLx?n] a'em] 
ga'em]sf] s'/fdf lgs} uDeL/ b]lvof] . pgLx?n] cfkm"n] af]n]kl5 x/]s tLg jfSo kl5 la/fdLnfO{ 
af]Ng] cj;/ k|bfg u/]sf] klg b]lvof] . o;/L ;fdfGotofM cWoogsf j|mdf lrlsT;sx¿n] af]Nbf 
Ps rf]l6df k|foM clwstd tLg cf]6f jfSox¿sf] k|of]u u/]sf] kfOof] . o; cWoogdf kfFr} hgf 
lrlsT;ssf] lrlsT;sLo efiffsf] jfSosf] cfofdut ljZn]if0f ul/Psf] 5 . 

lrlsT;s g+=! sf] ljZn]if0f M lrlsT;s g+= ! n] hDdf !@^ cf]6f jfSosf] k|of]u u/]sf 5g\ . 
tL jfSosf] cfofdut ljj/0f lgDgfg';f/ /x]sf] 5 M 

tflnsf ;ª\Vof !) lrlsT;s g+= ! n] k|of]u u/]sf !@^ cf]6f jfSosf] cfofdut cj:yf 

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

! !@ Ps (=%@Ü

@ @) b'O{ !%=*& Ü

# @! tLg !^=^^Ü

$ !& rf/ !#=$(Ü

% !( kfFr !%=)&Ü



Page 53

Dahal / Panauti Journal

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

^ & 5 %=%%Ü

& ( ;ft &=!$Ü

* & cf7 %=%%Ü

( & gf} %=%%Ü

!) # bz @=#*Ü

!! @ P3f/ !=%* Ü

!@ ! t]x| )=&( Ü

!# ! tL; )=&( Ü

o; cWoogdf lrlsT;s g+=! n] hDdf !@^ jfSo k|of]u u/]sf 5g\ . pgn] Ps zAbsf !@ 
-(=%@Ü_, b'O{ zAbsf @) -!%=*& Ü_, tLg zAbsf @! -!^=^^Ü_, rf/ zAbsf !& -!#=$(Ü_, 
kfFr zAbsf !( -!%=)& Ü_, 5 zAbsf & -%=%%Ü_, ;ft zAbsf (-&=!$Ü _, cf7 / gf} zAbsf 
& -%=%%Ü_, bz zAbsf # -@=#*Ü_, P3f/ zAbsf @ -!=%*Ü_ / t]x| / tL; zAbsf ! -)=&( 
Ü_ jfSo af]n]sf] b]Vg ;lsG5 . pgn] ;a}eGbf w]/} tLg zAbsf @! -!^=^^Ü_ jfSox¿sf] k|of]u 
u/]sf] b]lvG5 eg] t]x| / tL; zAbsf ! -)=&( Ü_ jfSodfq cyf{t\ ;a}eGbf sd k|of]u u/]sf] 
b]lvG5 . o;/L g} pgn] tLg zAbsf jfSox¿ kl5 b'O{ zAbsf @) -!%=*&Ü_ jfSo w]/} k|of]u 
u/]sf] b]Vg ;lsG5 . lrlsT;s ! n] k|of]u u/]sf] #) zAbsf] ;a}eGbf nfdf] jfSo jfSo o; 
k|sf/ /x]sf] 5 M æ;f; km]g{ uf¥xf] eP d}n] eGof h:tf] ;f]Wof h:tf] c? So} uf¥xf] eof], ;f; 
km]g{ uf¥xf] eof], pN6L cfsf] cfo} eof], emg\ lzlyn eof] eg] So} g} ug{ ;lsPg x}g .Æ

lrlsT;s g+= @ sf] ljZn]if0f M tflnsf ;ª\Vof !! lrlsT;s g+= @ sf] efiffdf kfOg] *@ jfSosf] 
cfofdsf] cj:yf 

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

! & Ps *=%#Ü

@ !$ b'O{ !&=)&Ü

# !% tLg !*=@( Ü

$ * rf/ (=&%Ü

% !@ kfFr !$=^#Ü

^ * 5 (=&%Ü

& ^ ;ft &=#! Ü
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qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

* ^ cf7 &=#! Ü

( ! gf} !=@! Ü

!) # bz #=^% Ü

!! ! rf}w !=@! Ü

!@ ! kG„ !=@! Ü

hDdf *@ !)) Ü

o; cWoogdf lrlsT;s g+:@ n] hDdf *@ jfSox¿ af]n]sf] b]Vg ;lsG5 . pgn] Ps zAbsf 
& -*=%#Ü _, b'O{ zAbsf !$ -!&=)&Ü_, tLg zAbsf !% -!*=@(Ü_, rf/ zAbsf * -(=&%Ü_, 
kfFr zAbsf !@ -!$=^#Ü_, ^ zAbsf * -(=&% Ü_, ;ft / cf7 zAbsf ^ -&=#! Ü_, gf}, rf}w 
/ kG„ zAbsf ! -!=@!Ü_ / bz zAbsf # -#=^%Ü_ jfSo af]n]sf] b]Vg ;lsG5 . pgn] tLg 
zAbsf !% -!*=@(Ü_ jfSoxx¿sf] ;a}eGbf a9L dfqfdf k|of]u u/]sf] b]lvG5 eg] gf}, rf}w / 
kG„ zAbsf ! -!=@!Ü_ jfSox¿sf] ;a}eGbf sd dfqfdf k|of]u u/]sf] b]lvG5 . o;} u/L pgn] 
tLg zAbsf jfSox¿ kl5 b'O{ zAbsf !$ -!&=)&Ü_ jfSosf] a9L dfqfdf k|of]u u/]sf] b]Vg 
;lsG5 . lrlsT;s g+=@ n] k|of]u u/]sf] ;aeGbf nfdf] kGw| zAbsf] jfSo o; k|sf/ /x]sf] b]lvG5 
M æclg of] l;la;L eGg] r]s 5 lg of] r]srflxF of] cN6/ 8]df cfP/ u/fO /fVg] .Æ

lrlsT;s g+ # sf] ljZn]if0fM tflnsf ;ª\Vof !@ lrlsT;s g+= # sf] efiffdf kfOg] &% jfSosf] 
cfofdsf] cj:yf 

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

! & Ps (=## Ü

@ !! b'O{ !$=^^ Ü

# !# tLg !&=## Ü

$ !# rf/ !&=## Ü

% & kfFr (=## Ü

^ & 5 (=## Ü

& $ ;ft %=## Ü

* & cf7 (=## Ü

( # gf} $Ü

!) ! bz !=## Ü
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qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

!! ! aL; !=## Ü

!@ ! PstL; !=## Ü

o; cWoogdf lrlsT;s g+=# n] hDdf &% jfSox¿ af]n]sf] b]Vg ;lsG5 . pgn] Ps, kfFr, 5 / 
cf7 zAbsf & -(=##Ü_, b'O{ zAbsf !! -!$=^^Ü_, tLg / rf/ zAbsf !# -!&=##Ü_, & zAbsf 
$-%=##Ü_, gf} zAbsf # -$Ü_ / bz, aL; / PstL; zAbsf ! -!=##Ü_ jfSo af]n]sf] b]Vg ;lsG5 . 

pgn] tLg / rf/ zAbsf !# -!&=##Ü_ jfSox¿sf] ;a}eGbf a9L k|of]u u/]sf] b]lvG5 eg] bz, la; 
/ PstL; zAbsf ! -!=##Ü_ jfSox¿sf] ;a}eGbf sd k|of]u u/]sf] b]lvG5 . o;} u/L pgn] tLg 
/ rf/ zAbsf jfSox¿sf] k|of]u kl5 ;a}eGbf a9L b'O{ zAb !! -!$=^^Ü_ sf jfSox¿sf] k|of]u 
u/]sf] b]Vg ;lsG5 . lrlsT;s g+= # n] k|of]u u/]sf] ;aeGbf nfdf] PstL; zAbsf] jfSo o:tf] 
/x]sf] 5 M æclg o} cf}ifwL lrlsT;s ;fan] n]lVbg' efsf] vfg] t/ of] vfbfvfb} aLrdf ca ;d:of 
k¥of] eg] Hj/f] sd g} ePg cyjf c? la/fdL lzlyn eof] eg] An8sf] hfFr ug'{knf{ x} t .Æ

lrlsT;s g+= $ sf] ljZn]if0f M tflnsf ;ª\Vof !# lrlsT;s g+= $ sf] efiffdf kfOg] !## 
jfSosf] cfofdsf] cj:yf 

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

! !# Ps (=&& Ü

@ !% b'O{ !!=@& Ü

# !^ tLg !@=)# Ü

$ !^ rf/ !@=)# Ü

% !% kfFr !!=@& Ü

^ !^ 5 !@=)# Ü

& !@ ;ft (=)@ Ü

* !! cf7 *=@& Ü

( & gf} %=@^ Ü

!) # bz @=@% Ü

!! # P3f/ @=@% Ü

!@ # afx| @=@% Ü

!# @ ;f]¥x !=%) Ü

!$ ! pGgfO; )=&% Ü
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o; cWoogdf lrlsT;s g+=$ n] hDdf !## jfSox¿ af]n]sf] b]Vg ;lsG5 . pgn] Ps zAbsf 
!# -(=&&Ü_, b'O{ zAbsf !% -!!=@& Ü_, tLg,rf/ / 5 zAbsf !^ -!@=)#Ü_, kfFr zAbsf !% 
-!!=@&Ü_, & zAbsf !@ -(=)@Ü_, cf7 zAbsf !! -*=@&Ü_, gf} zAbsf & -%=@^Ü_, bz, P3f/ 
/ afx zAbsf # -@=@%Ü_, ;f]¥x zAbsf @ -!=%)Ü_ / pGgfO; zAbsf] ! -)=&%Ü_ jfSo af]n]sf] 
b]Vg ;lsG5 . pgn] ;a}eGbf a9L tLg, rf/ / 5 zAbsf !^ -!@=)#Ü _ jfSosf] k|of]u u/]sf] 
b]lvG5 eg] pGgfO; zAbsf] ! -)=&%Ü_ jfSo ;a}eGbf sd dfqfdf k|of]u u/]sf] b]lvG5 . o;} 
u/L pgn] tLg rf/ / 5 zAbsf jfSox¿ kl5 kfFr zAbsf !% -!!=@&Ü_ jfSox¿ a9L dfqfdf 
k|of]u u/]sf 5g\ . lrlsT;s g+= $ n] k|of]u u/]sf] ;aeGbf nfdf] pGgfO; zAbsf] jfSo o; 
k|sf/ /x]sf] 5 M æca of] afOs rnfpg]x¿nfO{ s] x'G5 eGbf v]l/ k|]; ubf{ v]l/ g;f klg k|]; 
x'g] sf/0fn] g;f Rofk]sf] xf] .Æ 

lrlsT;s g+= % sf] ljZn]if0f M tflnsf ;ª\Vof !$ lrlsT;s g+= % sf] efiffdf kfOg] !@^ 
jfSosf] cfofdsf] cj:yf 

qm=;+= jfSo ;ª\Vof zAb ;ª\Vof jfSosf] k|ltzt 

! !* Ps !$=@*Ü

@ !* b'O{ !$=@* Ü

# !$ tLg !!=!! Ü

$ !# rf/ !)=#! Ü

% !& kfFr !#=$( Ü

^ !# 5 !)=#! Ü

& !$ ;ft !!=!! Ü

* $ cf7 #=!& Ü

( $ gf} #=!& Ü

!) % bz #=(^ Ü

!! @ P3f/ !=%* Ü

!@ @ afx| !=%* Ü

!# ! rf}w )=&(Ü

!$ ! ;q )=&( Ü

o; cWoogdf lrlsT;s g+=% n] hDdf !@^ jfSox¿ af]n]sf] b]Vg ;lsG5 . pgn] Ps / b'O{ 
zAbsf !* -!$=@*Ü_, tLg / ;ft zAbsf !$ -!!=!!Ü_, rf/ / 5 zAbsf !# -!)=#!Ü_, kfFr 
zAbsf !& -!#=$(Ü_, cf7 / gf} zAbsf $ -#=!&Ü_, bz zAbsf % -#=(^Ü_, P3f/ / afx 
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zAbsf @ -!=%*Ü_, rf}w / ;q zAbsf ! -)=&(Ü_ jfSo af]n]sf] b]Vg ;lsG5 . pgn] ;a}eGbf 
w]/} Ps / b'O{ zAbsf !* -!$=@*Ü_ jfSox¿sf] k|of]u u/]sf] b]lvG5 eg] rf}w / ;q zAbsf ! 
-)=&(Ü_ jfSosf] ;a}eGbf sd k|of]u u/]sf] b]lvG5 . pgn] b'O{ / tLg zAbsf jfSosf] k|of]u 
kl5 kfFr zAbsf !& -!#=$( Ü_ jfSox¿sf] cTolws dfqfdf k|of]u u/]sf] b]Vg ;lsG5 . 
lrlsT;s g+= % n] k|of]u u/]sf] ;aeGbf nfdf] ;q zAbsf] jfSo o; k|sf/ /x]sf] 5 M ævfg]s'/f 
;'u/ efsf] a]nf s;/L vfg] eg] Ps}rf]l6 w]/} gvfO{ sd;]sd tLg rf/ 306fdf clncln 
vfg]s'/f vfg'k5{ .Æ

o; cWoogsf qmddf k|fKt tYofÍ cg';f/ lrlsT;sx¿n] b'O{ b]lv kfFr zAbsf jfSox¿sf] a9L 
dfqfdf k|of]u ub{5g\ eGg] b]lvG5 . 

4=3=  lrlsT;sLo efiffdf k|of]u x'g] lrlsT;f zAbfjnLsf] cj:yf

lrlsT;sx¿ cfˆgf la/fdLx¿;Fu /f]u;Fu ;DalGwt s'/fsfgL ug]{ qmddf s]xL ljz]if zAbx¿ 
k|of]u ug]{ u5{g\ h;nfO{ ljz]if lrlsT;f zAbfjnLsf ¿kdf lng ;lsG5 . pgLx¿n] cfˆgf 
la/fdLnfO{ hfFRg] qmddf k|of]u u/]sf s]xL lrlsT;f zAbfjnLo'Qm jfSox¿ lgDgfg';f/ k|:t't 
ul/Psf] 5 M

tflnsf ;ª\Vof ( lrlsT;ssf] efiffdf kfOg] lrlsT;f zAbfjnLsf] cj:yf 

qm=; lrlsT;f zAbfjnLo'Qm jfSo qm=; lrlsT;f zAbfjnLo'Qm jfSo

!= 8fO/]S6 PS;/]df nfg';\ . @= cfdf ;'u/ efsf] slt eof] t < 

#= Pd=cf/=cfO{ g} ug'{k5{ . $=
6fOd 6fOddf kmnf]cksf] nflu cfpFb} 
u‍¥of] eg] x'G5 . 

%= y]/fkL rfFlx u/fO/fVg'k5{ . ^=
pxfFx¿sf] nflu rfFlx l/se/ x'g 6fOd 
nfU5 . 

&=
x}g of] jfnf l:6d'n];g rfFlx vf;} 
Tolt kb}{g . 

*=
klxnf ;'u/ x]/]/ ;'u/sf nflu d]l8l;g 
k|]:qmfOa rfFlx ul//fV5' . 

(=
pxfFsf] 8]ª\u' hfFr rflxF u/]sf] 5}g 
x}g . 

!)=
7Ls 5 d Psrf]6L k|];/ r]s u/]/ s] 5 
x}g=== cF=== Psrf]l6=== k|];/ 7Ls 5 . 

!!= pxfFnfO{ efO/n Hj/f] x'g ;S5 . !@= pxfFnfO{ Ol;hL u/f}F x} . 

!#= pxfFsf] An8 6]:6 u/fpg'k5{ . !$=
tkfO{+nfO{ ofG6Lafof]l6s t clxn] 
gknf{ .
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qm=; lrlsT;f zAbfjnLo'Qm jfSo qm=; lrlsT;f zAbfjnLo'Qm jfSo

!%= pxfFsf] l/kf]6{ Nofadf 5 . !^=
tkfO{+n] klxnf slxNo} /]lahsf] ;'O{x¿ 
nufPsf] 5 < 

!&= pxfFnfO{ l66L ;'O{ nufPsf] 5 < !*= tkfO{+nfO{ ls8\gLsf] ;d:of 5}g . 

!(= klxnf ck|];g u/]sf] lyof] < @)=
Uofl:6«ssf] ;d:of klxnf klg lyof] 
ls < 

@!= pxfFsf] lel8of] PS;/] u/fPsf] xf] . 

lrlsT;sx¿n] cfˆgf la/fdLx¿;Fu PS;/], Pd=cf/=cfO{, kmnf]ck, y]/fkL, l/se/, efO/n, 8]ª\u', 
k|];/, ;'u/, lel8of] PS;/], Ol;hL, An8 6]:6, l:6d'n];g, d]l8l;g k|]:qmfOa, /]lah, ls8\gL, l66L 
;'O{, ofG6Lafof]l6, Nofa, ck|];g, Uofl:6«s h:tf lrlsT;f zf:qsf kfl/eflifs zAbfjnLsf] k|of]u 
u/]sf] b]lvG5 . 

4=4=  lrlsT;sLo efiffsf] sf]8 ld>0fsf] cj:yf

s'g} efiffdf To; efiff afx]ssf cGo zAbx¿ k|of]u eof] eg] o;nfO{ sf]8 ld>0fsf ¿kdf 
lnOG5 . o; cWoogdf lrlsT;sx¿n] cfˆgf la/fdLx¿;Fu af]Nbf s]jn g]kfnL dfq gaf]nLsg 
w]/} cª\u|]hL zAbx¿sf] k|of]u u/]/ sf]8 ld>0fsf] k|of]u u/]sf] kfOPsf] 5 . oxfF lrlsT;sLo 
efiffsf] sf]8 ld>0fsf] cj:yfnfO{ pkrf/ k|lqmofsf qmddf, /f]u lgbfgsf qmddf, lgb]{zgs 
qmddf, hfgsf/Lsf qmddf / cf}ifwL / /f]usf gfd pNn]v ug]{ qmddf ljeflht u/L b]vfOPsf] 
5 M

pkrf/ qmddf sf]8 ld>0fsf] k|of]u M lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ pkrf/ k|lqmofsf 
af/]df a'emfpg] qmddf cleJoQm sf]8 ld>0fo'Qm k|of]unfO{ lgDgfg';f/ k|:t't ul/Psf] 5 M 

!=	 g;f g} x]g{sf] nflu PS;/]n] k'Ub}g x} . 

@=	 To;sf] nflu ca o;sf] b'vfO{ sd ePg eg] Pd=cf/=cfO{ u/f}Fnf . 

#=	 y]/fkL rfFlx u/fO/fVg'k5{ . 

$=	 cln rfFlx 6fOd nfU5 . clg o;sf] nflu slG6lgo; y]/fkL u/fO/fVg'k5{ . 

%= 	 To;sf] nflu 5'§} /];]6 x]g'{ x}g . 

^= 	 6fOd 6fOddf kmnf]cksf] nflu cfpFb} u‍¥of] eg] x'G5 . 

&= 	 d'6'sf] lel8of] PS;/] u/f -u/fPsf]_ 5 < 

*= 	 Ol;hL u/f}F x} . 

(= 	 clg of] l;aL;L eGg] r]s 5 lg of] r]s rfFlx of] cN6/g]6 8]df cfP/ u/fO/fVg] . 
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!)=	 Nofadf 5 . 

!!= 	x}g of] jfnf l:6d'n];g rfFlx vf;} Tolt kb}{g . 

!@= 	clg klxnf ;'u/ x]/]/ ;'u/sf nflu d]l8l;g k|]:qmfOa rfFlx ul//fV5' . 

!#= 	7Ls 5 d Psrf]l6 k|];/ r]s u/]/ s] 5 x}g=== cF=== Psrf]6L=== k|];/ 7Ls 5 . 

!$= 	To;kl5 s] ug]{ s] 6]:6x¿ klg ug'{k5{ lg x} t < 

!%= 	of] ls8\gLsf], of] ofnofkm6Lsf] ;a} /fd|f] 5 . 

lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ pkrf/ k|lqmofsf af/]df a'emfpg] qmddf PS;/], Pd=cf/=cfO{, 
y]/fkL, slG6lgo; y]/fkL, /];]6, kmnf]ck, lel8of] PS;/], Ol;hL, l;aL;L, Nofa, l:6d'n];g, 
d]l8l;g k|]:qmfOa, k|];/ r]s, 6]:6, ofnofkm6L h:tf cª\u|]hL zAbx¿ k|of]u ul/Psf] b]Vg 
;lsG5 . o;af6 pgLx¿n] pkrf/ k|lqmofsf qmddf sf]8 ld>0fo'Qm efiffsf] k|of]u u/]sf] 
b]lvG5 . 

lgbfgsf qmddf sf]8 ld>0fsf] k|of]u M lrlsT;sx¿n] cfˆgf la/fdLx¿sf] /f]u lgbfgsf qmddf 
s]xL cª\u|]hL zAbsf] sf]8ld>0fsf] cj:yfnfO{ lgDgfg';f/ k|:t't ul/Psf] 5 M 

!= g;fs} k|And xf] of], h] eP klg PS;/] u/L x]/f}F . 

@= PS;/]af6 clncln cfOl8of x'G5 . 

#= l/kf]6{ 5 < 

$= An8 6]:6 u/fpg] . 

lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ pgLx¿sf] /f]usf] lgbfgsf qmddf k|And, cfOl8of, l/kf]6{, 
An8 6]:6 h:tf cª\u|]hL sf]8ld>0fo'Qm efiffsf] k|of]u u/]sf] b]lvG5 . 

lgb]{zgsf qmddf sf]8 ld>0fsf] k|of]uM lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ lgb]{zg lbg] qmddf 
sf]8 ld>0fo'Qm eflifs k|of]unfO{ lgDgfg';f/ k|:t't ul/Psf] 5 M 

!= pxfFnfO{ lnP/ hfg';\ . 8fO/]S6 PS;/]df nfg';\ . 

@= clxn]sf] nflu rfFlx /]u'n/ PS;;fOh ug]{ . 

lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ lgb]{zg lbg] qmddf 8fO/]S6, /]u'n/ PS;;fOh h:tf 
cª\u|]hL sf]8ld>0fo'Qm efiffsf] k|of]u u/]sf] b]lvG5 . 

;fdfGo hfgsf/Lsf qmddf sf]8 ld>0fsf] k|of]u M lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ ;fdfGo 
s'/fx¿ af/] 1ft u/fpg] qmddf cª\u|]hL sf]8ld>0fsf] k|of]u u/]sf] b]lvG5 M 

!= cl:t eGbf /fd|f] t /fd|} 5 . cem}F 6fOd nfU5 pxfFnfO{ .
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@= clxn] ODk|f]leª 5 . 

#= pxfFx¿sf] nflu rfFlx l/se/ x'g 6fOd nfU5 . 

$= eg]sf] dtna ODk|'e x'G5 . 

%= cf}ifwLnfO{ clxn] r]Gh gu/f}F x} . 

^= Toltv]/ rfFlx kmfl:6ª g} xf] . 

&= l;la;L cN6/g]6 8] . 

*= k|And kb}{g . gkg'{kg]{ xf] t/ Uof/]G6L eGg] rfFlx x'Fb}g km]l/ . 

(= ca tLg xKtf b]lv rfFlx l/se/ x'G5 k|fonfO{ gd{NnL . 

!)= ca cfkm"n] slt slt u/fof] To;df l8k]G8 x'G5 s] . 

!!= cf]s] n clxn]nfO{ kmnf]ck s]z . 

!@= sG6«f]n ef5 -ePsf]_ 5 < 

!#= cF ;a} /fd|f] 5 ls8\gLsf] klg x}g . 

lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ ;fdfGo s'/fx¿ af/] 1ft u/fpg] qmddf 6fOd, ODk|f]leªu, 
l/se/, r]Gh, kmfl:6ª, cN6/g]6 8], Uof/]G6L h:tf cª\u|]hL sf]8ld>0fo'Qm efiffsf] k|of]u u/]sf] 
b]Vg ;lsG5 . 

cf}ifwL / /f]usf gfdsf nflu sf]8 ld>0fsf] k|of]u M k|foh;f] cf}ifwLx¿ g]kfn afx]ssf cGo 
b]zx¿df pTkfbg / gfdfs/0f x'g] ePsf sf/0f g]kfnL :jf:Yo If]qdf sfo{/t lrlsT;sx¿nfO{ 
cfˆgf la/fdLnfO{ cf}ifwLsf] gfd eGg'kbf{ cª\u|]hL zAbx¿sf] k|of]u ug'{kg]{ cfjZostf kb{5 . 
o; cWoogsf qmddf lrlsT;sx¿n] k|of]u u/]sf cf}ifwL / /f]usf gfddf cª\u|]hL efiffsf] 
sf]8ld>0fnfO{ lgDgfg';f/ k|:t't ug{ ;lsG5 M

!= l7s 5 of] efO/n Hj/f] h:tf] b]lvG5 x} . 

@= 8]ª\u' hfFr rfFlx u/]sf] 5}g x}g . 

#= k|];/ ;'u/sf] cf}ifwL vfsf] 5}g < 

$= klxnf slxNo} /]lahsf] ;'O{x¿ nuf 5 < 

%= h/f] cfof] eg] l;6fdf]n vfg] x} . 

^= cfdf ;'u/ efsf] slt eof] t < 

&= ofG6Lafof]l6s t clxn] gknf{ . 

*= l66L ;'O{ nufsf] 5 < 

(= of] afO6 xf] s] . 
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lrlsT;sx¿n] cfˆgf la/fdLx¿nfO{ /f]u / cf}ifwLsf] gfd eGg] qmddf efO/n, 8]ª\u', ;'u/, 
l;6fdf]n, ofG6Lafof]l6s, l66L, afO6, /]lah h:tf cª\u|]hL sf]8 ld>0fo'Qm eflifs k|of]u ePsf] 
b]lvG5 . 

4=5=  lrlsT;sLo efiffdf ;Dk|]if0fsf] cj:yf

cfkm" :j:y /xgsf lglDt la/fdLx¿ lrlsT;s sxfF uP/ ;Nnfx / ;'emfj lng] u5{g\ . 
lrlsT;s;Fu s'/fsfgL ubf{ lrlsT;sn] af]n]sf] s'/fnfO{ ga'em]df csf]{ ;d:of lglDtg ;S5 
t;y{ lrlsT;s / la/fdL aLrsf] s'/fsfgL Ps csf{nfO{ :ki6 x'g'k5{ . lrlsT;s / la/fdL aLr 
x'g] s'/fsfgLsf] a'emfO slQsf] ;Dk]if0fhGo 5 eGg] s'/fsf] cWoog ug]{ qmddf s'g} cj:yfdf 
lrlsT;sLo efiffsf] cy{ klxNofpg hl6n ePsf] kfOof] . lrlsT;f zf:qLo zAbfjnL / sf]8 
ld>0fn] lrlsT;sLo efiffsf] ;Dk|]if0fnfO{ hl6n agfpg] s'/f lglj{jfb /x]sf] 5 . o; cWoogdf 
sf]8 ld>0f / lrlsT;f zf:qsf] zAbfjnLsf] k|of]u dfly g} jl0f{t ePsfn] To;sf cltl/Qm 
lrlsT;ssf] efiffdf kfOg] ;Dk|]if0fut hl6ntfsf s]xL jfSout pbfx/0f k|:t't ul/Psf] 5 M

!= clg s's'/nfO{ p ug{ ufsf]Yof] ls Sof xf] < 

@= x]Ny aGb t efsf] 5}g lg < 

#= rf]6 rfFlx ca xfdLn] Pg=l;=l6 u/fof}F . 

$= j]6 /]8S;g g} ug'{k‍¥of] x} . 

%= To;sf] nflu 5'§} /];]6 x]g'{ x}g . 

^= To;kl5 p===================ug]{ . 

lrlsT;sx¿n] cfˆgf la/fdLx¿;Fu af]Ng] qmddf k|foM la/fdLx¿n] lrlsT;sx¿n] af]n]sf s'/f 
/fd|/L a'em]sf] b]lvof] . la/fdLx¿n] cfkm"n] af]n]sf] s'/f ga'em]df lrlsT;sx¿n] Pp6} s'/fnfO{ 
km]l/ bf]xf]‍¥ofPsf] klg kfOof] . lrlsT;sn] af]n]sf s]xL s'/fx¿ ga'lemPsf] kfOPsf] 5 . h:t} 
æclg s's'/nfO{ p ug{ ufsf]Yof] ls Sof xf] <Æ eGg] qmddf p ug{ eGgfn] s] ug{ eg]sf] g} a'‰g 
;lsFb}g . ;fob oxfF p ug{ eg]sf] lh:Sofpg x'g ;S5 . bf];|f] jfSodf t lrlsT;sn], æx]Ny 
aGb t efsf] 5}g lg <Æ eg]sf 5g\ h›g jfSon] s›g} cy{ g} lbFb}g . ;fob oxfF o; jfSon] 
:jf:Yodf s'g} lsl;dsf] ;d:of b]lvPsf] t 5}g lg < eGg vf]h]sf] x'g'k5{ . t];|f] jfSodf 
lrlsT;sn], ærf]6 rfFlx ca xfdLn] Pg=l;=l6 u/fof}F .Æ eGbf a'em\g hl6n 5 . pgn] oxL 
jfSonfO{ ;/n tl/sfn] ca Pg= l;= l6= ug'{k5{ eg]sf] v08df la/fdLnfO{ pgn] eGg vf]h]sf] 
s'/f ;xh ¿kdf a'‰g s'g} ;d:of x'g] lyPg . rf}yf] jfSodf lrlsT;sn], æj]6 /]8S;g g} 
ug'{k‍¥of] x} .Æ eGbf l/8S;gnfO{ /]8S;g eg]sf 5g\ . lrlsT;sn] o;/L Pp6f pRrf/0f ug'{kg]{ 
7fpFdf cs}{ pRrf/0f u/]df la/fdLnfO{ cfˆg} ;d:ofsf] af/]df a'‰g cK7\of/f] x'G5 . o;/L u/L 
kfrf}F jfSodf klg pgn] unt pRrf/0f u/]sf sf/0f jfSosf] cy{ a'‰g g} sl7g b]lvG5 . 5}F6f} 
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jfSodf lrlsT;sn], æTo;kl5 p=========== ug]{ .Æ eGbf s] lrlsT;sn] ca s] ug]{ eGg] k"/f 
;"rgf glbPsfn] pgn] eg]sf] a'lemPsf] 5}g . 

5= lgisif{

lrlsT;sLo efiffdf lrlsT;sx¿sf] s]xL pRrf/0fut nf]ksf] cj:yf /x]sf] 5 . o:tf] nf]k 
efiffsf] sYo ¿ksf] k|of]usf sf/0fn] ePsf] b]lvG5 h'g :jfefljs k|s[ltsf] /x]sf] 5 . lrlsT;f 
zf:qaf6 k|efljt lrlsT;sLo efiffdf w]/} lrlsT;f ;DalGwt zAbx¿sf] k|of]u x'g'nfO{ klg 
:jfefljs dfGg ;lsG5 . lrlsT;sx¿n] cfˆgf] dft[efiff / /fi6«efiffnfO{ eGbf cª\u|]hL efiffnfO{ 
a9L k|fyldstfsf ;fy k|of]u u/]sf] b]lvG5 . o;df eg] pgLx¿nfO{ ;r]t agfP/ oyf;Dej 
g]kfnL efiffsf] k|of]udf cEo:t u/fpg'kg]{ b]lvG5 . s}of}F lrlsT;fzf:qsf zAbx¿ g]kfnL 
efiffdf ck|fKt /x]sf 5g\ . To;tkm{ klg ;/f]sf/jfnfx¿sf] Wofgfsif{0f ug{ cfjZos b]lvG5 . 
lrlsT;sx¿n] k|foM 5f]6f jfSox¿ g} af]Ng] u5{g\ eGg] s'/fsf] o; cWoogaf6 k'li6 ePsf] 5 . 

g]kfndf lrlsT;sLo efiffnfO{ ;j{;fwf/0fsf nflu ;Dk|]if0fof]Uo agfpg nflu g]kfnL efiffd} 
lrlsT;f lzIff k|fKt ug]{ jftfj/0f tof/ ug'{k5{ . g]kfn ;/sf/n] :jb]zd} lrlsT;sLo lzIffsf] 
kof{Kt cj;/ k|bfg ug'{sf ;fy} pgLx¿sf nflu lrlsT;fzf:qsf] k|of]hgk/s g]kfnL kf7\oqmd 
tof/ kf/L To;sf] cWoog ug]{ cj;/ k|bfg ug'{kb{5 . ;j{;fwf/0fnfO{ klg lrlsT;f zf:qsf 
zAbfjnL;Fu kl/lrt u/fpg cfjZos x'G5 . o;sf lglDt ljBfnosf] z}lIfs kf7\oqmddf 
lrlsT;f zf:qsf zAbfjnLsf] 1fg lbg] kf7\oj:t'nfO{ ;dfj]z u/L cWoog cWofkg u/fpg 
cfjZos b]lvG5 . o;f] ugf{n] dfq lrlsT;sx¿nfO{ la/fdLsf ;fd'Gg] :ki6 ¿kdf af]Ngdf 
;xhtf ldNb5 eg] la/fdLx¿n] klg cfˆgf /f]u;DaGwL ;a} s'/fx¿ lagf lxlRsrfx6sf ;fy 
lrlsT;ssf ;fd' k|:t't ug{ ;S5g\ . 
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clwsf/L, x]dfª\u/fh -@)%^_, ;fdflhs / k|fof]lus efifflj1fg, sf7df8f}F M /Tg k':ts e08f/ . 

clwsf/L, x]dfª\u/fh -@)%&_, efifflzIf0f s]xL kl/k|]Io tyf k4lt, sf7df8f}+ M ljBfyL{ k':ts 
e08f/ . 

clwsf/L, x]dfª\u/fh / e§/fO{, al›ljzfn -;Dkf=@)^^_, k|of]ufTds g]kfnL zAbsf]z, sf7df8f}F 
M ljBfyL{ k|sfzg k|f=ln= . 

s8{{/ / Corder, S.p: (1973). Introducing Applied Linguistics. England: Penguin 
books.

sf6{/ / Carter, R.(1993). Introducing Applied linguistics. London: Penguin Group.
9'Ë]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)&)_, ;fdfGo / k|fof]lus efifflj1fg, sf7df8f}F M 



Page 63

Dahal / Panauti Journal

Pd=s]=klAn;;{ P08 l8l:6«Ao'6;{ . 

bLlIft, g/]G›dl0f -@)^#_, cª\u|]hL g]kfnL ;femf ;+lIfKt zAbsf]z, nlntk'/ M ;femf k|sfzg . 

e6\6/fO{, uf]ljGb/fh / n'O6]n, vu]Gb|k|;fb -;Dkf=@)^!_, 8f= aNnedl0f bfxfnsf eflifs 
lrGtg, sf7df8f}F M /Tg k':ts e08f/ . 

l/rf8{; / Richards J.,Platt,J.&Weber,H.(1985). Longman dictionary of applied lin-
guistics. England : Longman Group Limited.







Indreshwor Campus
Panauti-7, Kavre

(MBS, BBS, B.Ed., B.A., BASW) 

Panauti Journal
A Peer Reviewed Journal

A Multidisciplinary Journal of  Indreshwor Campus


	_GoBack
	_Hlk73202566
	_GoBack
	Face-to-Face and Virtual Instruction Practices in Nepali Schools
	Krishna Bahadur G.C. 1*

	Free Basic Education in Nepal: A Myth or Reality
	Basudeb Khanal 1*

	Critical Awareness within the Teachings of the Bhagvat Gita and the Aditya Jyoti Path
	Bikash Sharma 1*

	Factors Associated with Absenteeism in Secondary School Students of Nawabuddha Municipality
	Krishan Dhakal1*,  Sudha Ghimire1, Krishna Payara Shrestha1, Gyanu Maharjan2

	lrlsT;ssf] efiff
	b'uf{k|;fb bfxfn 1*


